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Our History

Los Angeles Valley College was created to meet the tremendous growth of
the San Fernando Valley during the 1940's and early 1950's. The college was
officially chartered by the Los Angeles Board of Education in June of 1949
and opened its doors on September 12 of that year on the campus of Van
Nuys High School. There were 439 students enrolled, taught by 23 faculty
members in five bungalows that served as the campus. The library had 150
volumes.

The college's evening division opened in 1950 with 12 classes. LAVC moved
to its permanent 105-acre site in Van Nuys in 1951, with classes held in 33
temporary bungalows, increasing to 45 over the next five years. By 1952,
the fall enroliment exceeded 2,300 students. Within the next two years the
college had created a fully functioning counseling program and a community
services program. In 1954, faculty members founded the Athenaeum,
offering community programs that brought the Los Angeles Philharmonic to
campus. Guest speakers on campus included Eleanor Roosevelt, Margaret
Mead, and Louis Leakey.

The college grew with the San Fernando Valley. It soon had an excellent
transfer program as well as a number of vocational programs. In 1959,
Phase I of the Master Building Plan was completed, adding the Engineering,
Chemistry, Physics, Foreign Language, Administration, and Library buildings.
By 1961, the Music, Theater Arts, Life Science, and Cafeteria buildings were
added and in 1963, buildings for Business-Journalism, Math-Science, Art, and
the Planetarium. In the 1970's the college added the Gymnasiums,
Behavioral Science, Humanities, and Campus Center buildings.

In 1969, the colleges separated from the Los Angeles Unified School District
and the Los Angeles Community College District was formed, with the first
independent Board of Trustees elected that year. Several years ago, the Los
Angeles Community College District began its move toward decentralization
of functions. It continues to define the delineation of duties, with increased
local control giving LAVC the independence to create its own destiny.

With the passage of two district-wide bond measures, Proposition A in 2001
and Proposition AA in 2003, Los Angeles Valley College has received funding
to allow us to embark on ambitious plans to renovate existing buildings,
upgrade infrastructure, and construct new buildings. Our first completed
structure houses Maintenance & Operations and the Sheriff’s Station; we
have a new stadium and track; several buildings have been or are currently
being renovated; and we have broken ground for an Allied Health and
Sciences Building.
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Under the stable leadership of our college president, Dr. Tyree Wieder, who
was appointed in 1995, we have made a number of advances to increase our
institutional effectiveness. We created several new certificate programs,
revitalized our total college offerings, implemented a program review process,
added new courses in many departments, increased the number of evening
and accelerated courses to meet the needs of working students, and added
tutoring and computer labs and expanded their hours. Dr. Wieder
established a research office to provide the college with comprehensive
information for planning and a full-time compliance officer to handle issues of
equity and diversity. Under her guidance, the STARS initiative has engaged
students and faculty in dialogue about teaching and learning.

In 2001, the college was granted a full six-year renewal of its accreditation
and given high praise for its educational programs. LAVC has received stellar
evaluations from outside agencies for many of its programs and has been the
recipient of numerous grants, which have allowed us to offer extra services to
specialized populations.

LAVC offers recreational opportunities (athletics, community education
classes), leadership activities (through the ASU), and cultural events (art
exhibits and performances in dance, music, and theater) to enrich the lives of
our students and the community. The college frequently hosts civic events,
such as the first mayoral debate in 2005 and a mayoral Town Hall in 2006 on
proposed changes in the Los Angeles Unified School District.

Our Job Training Program meets the needs of local businesses for employee
training and our Professional Media Resource Center serves as a training and
teleconferencing facility for the college and area businesses.

We have made huge strides in our technological capabilities, increasing
access to research from on and off-campus through our library website and
information for faculty, staff, students, and the community on our college and
district websites. Students can access a variety of student support services
online. Virtual tutoring help is available through our Writing Center. We
have added a number of “smart classrooms” in our renovated buildings and
by the time our projects are completed, all our classrooms will be
technologically wired. Ten locations on campus now have wireless Internet
access.

We are proud of the accomplishments of what has been called “the gem in
Valley Glen,” a comprehensive two-year institution of higher education that
serves our students and our community and contributes to the economic
development of our region.
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LAVC and Community Demographic Profile

Los Angeles Valley College students commute from local and distant
communities of the San Fernando Valley, Los Angeles, the San Gabriel Valley,
Santa Clarita, and other areas. About half of our student population resides
in the nearby communities of North Hollywood, Van Nuys, and Burbank.
Since 2000, the San Fernando Valley’s annual population has declined each
year through 2004.

Many LAVC students are financially challenged, as the average adjusted gross
income for each major feeder area (North Hollywood, Van Nuys, and
Burbank) is lower than the overall average adjusted gross income of the
entire San Fernando Valley. About 25-30% of LAVC students work full-time.

In terms of educational attainment, the San Fernando Valley’s population is
more educated than that of Los Angeles County (58% of residents have
attended or graduated from college vs. 50% of county residents). At LAVC,
45% of our students are the first people in their families to attend college.

Since our enrollment peak in 2002, LAVC, along with the District and the
state, have experienced enrollment declines during California’s period of
economic recovery and during a time of low unemployment rates. These
enrollment declines have affected our base funding allocation and contributed
to our recent budget deficit.

The majority of students attending LAVC are female (60%) compared to the
San Fernando Valley, Los Angeles County, California, and the U.S., where
females comprise about 50% of those populations. This trend of higher
female ratios is commonly found at most colleges and universities across the
country.

LAVC has a very diverse student population, where all age groups are
represented. The median age is 23. Our Hispanic student population has
steadily grown over the years and is currently at 40%, and our Armenian
speaking population has slowly increased as well. Most students who attend
LAVC are part-time students.

While the majority of students indicate that their goals are vocational/job-
related and/or transfer/degree related, many students attend LAVC for
personal development reasons. LAVC grants approximately 1,400 awards
(degrees and certificates) annually and transfers over 1,000 students each
year to four-year universities. Our top areas of study are Liberal Arts, Child
Development, Nursing, and Economics.
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Top 20 Communities of LAVC Students

Fall 2005

City Count %

North Hollywood 3,617 26%
Van Nuys 2,549 18%
Burbank 974 7%
Sherman Oaks 867 6%
Los Angeles 826 6%
Panorama City 796 6%
Arleta 652 5%
Sun Valley 641 5%
North Hills 427 3%
Glendale 381 3%
Northridge 363 3%
Studio City 347 2%
Granada Hills 313 2%
Reseda 274 2%
Pacoima 237 2%
Encino 212 1%
Sylmar 189 1%
Valley Village 170 1%
Mission Hills 168 1%
Valley Glen 156 1%
All Other Zip Codes 910 6%

San Fernando Valley Annual Population Change
1990 - 2004
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-10,000
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1990 1091 1092 1093 1994 195 1996 1097 1998 1099 2000 2001 | 2002 | 2003 2004

W Change | 26,229 | 22,42 | 16,578 | 1834 | -2,193 | 56,793 | 20,%52 | 24,21 | 21541 | 25,255 | 30,957 | 29,860 | 24,624 | 21007 | 18,462

Source: San Fernando Valley and LA County data from the San Fernando Valley Economic Report 2005-2006 by the San Fernando Valley
Economic Research Center at California State University, Northridge. http://www.csun.edu/sfverc/

Note: 1994 was the year of the Northridge earthquake. Data reprinted with permission.
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Gender Comparisons

Female Male
LAVC students’ 60% 40%
San Fernando Valley? 51% 49%
Los Angeles County” 51% 49%
California® 50% 50%
United States” 51% 49%

Age Comparisons

Under 20 20 - 24 25-34 35-54 | 55 and Over
LAVC students’ 22% 34% 23% 18% 3%
San Fernando Valley” 29% 7% 14% 29% 21%
Los Angeles County” 31% 7% 15% 28% 20%
California’ 30% 7% 15% 29% 20%
United States® 28% 7% 14% 30% 21%
Ethnicity Comparisons
Hispanic White African-American Asian Other Non-White
LAVC students’ 41% 34% 7% 13% 5%
San Fernando Valley2 42% 43% 4% 11% 0%
Los Angeles County2 47% 30% 10% 14% 0%
California’ 35% 44% 6% 12% 3%
United States® 14% 67% 12% 4% 2%

Source: "LACCD Fall 2004 Census files (CEN_RDB).

2 San Fernando Valley Economic Report 2005 - 2006 by the San Fernando Valley Economic Research Center at California State University,

Northridge. http.//www.csun.edu/sfverc/
3 U.S. Census Bureau 2004 data. U.S. http://ffactfinder.census.gov.
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Income Data by San Fernando Valley Community

Adjusted Gross
Income Average
Number of (in thousands of Adjusted
Community Returns dollars) Gross Income
North Hollywood 75,771 $2,736,863 $36,120
Van Nuys 64,629 $2,255,620 $34,901
Burbank 49,684 $2,399,140 $48,288
Sherman Oaks 28,812 $2,393,288 $83,066
Panorama City 22,298 $611,620 $27,429
Pacoima 35,278 $928,711 $26,326
Sun Valley 17,418 $590,242 $33,887
North Hills 20,694 $779,776 $37,681
Glendale 86,739 $4,220,473 $48,657
San Fernando Valley 729,423 $37,559,313 $51,492

Source: 2002 data from the San Fernando Valley Economic Report 2005 - 2006 by the San Fernando Valley Economic Research Center at
California State University, Northridge. http://www.csun.edu/sfverc/

Notes: Data used with permission. Data is based on the average per return and may not be comparable to the average per household or family.
Educational Attainment (Persons Age 25 and Over)
25%-
A
20% s
b= 15%1
@
o - -
o 10%
5% —
09 ) /_ /_ Bl ﬂ
’ 8thGradeor | SomeHigh High School Associate Bachelor's Master's Professional
Some College
less School Graduate Degree Degree Degree or Doctorate
= S.F.Valley 13% 2% 19% 22% 7% 19% 6% 4%
O L.A.County 16% 14% 19% 20% 6% 16% 5% 3%
Source: San Fernando Valley Economic Report 2005 - 2006 by the San Fernando Valley Economic Research Center at California State University,
Northridge. http.//www.csun.edu/sfverc/
Note: Chart and table reprinted with permission.

Parental Education Level of LAVC Students

One or both parents have a High School
Education or Less

(First Generation College Student)

45%

One or both parents
have a Bachelor's
Degree or Higher

33% -‘
One or both parents

have Some College or
Two Year Degree
22%
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LAVC Credit Headcount
Fall 2001- Fall 2005
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Gender Trends

Fall 2001 Fall 2002 Fall 2003 Fall 2004 Fall 2005
Count % Count % Count % Count % Count %
Male 7,550 41% 7,669 40% 7,144 40% 6,768 40% 6,444 40%
Female | 10,937 59% 11,606 60% 10,717 60% 10,152 60% 9,667 60%
Total 18,487 | 100% | 19,275 | 100% | 17,861 | 100% | 16,920 | 100% | 16,111 | 100%
Age Trends
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Fall 2005
Count % Count % Count % Count % Count %
Under 20 3,882 21% 4,048 21% 3,801 21% 3,742 22% 3,871 24%
20-24 5,731 31% 6,168 32% 5,931 33% 5,631 33% 5,283 33%
25-34 4,437 24% 4,626 24% 4,243 24% 3,931 23% 3,567 22%
35-54 3,697 20% 3,662 19% 3,249 18% 3,047 18% 2,845 18%
55 and over| 740 4% 771 4% 637 4% 569 3% 545 3%
Total 18,487 100% 19,275 100% 17,861 100% 16,920 100% 16,111 100%
Ethnicity Trends
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Fall 2005
Count % Count % Count % Count % Count %
Asian 2,419 13% 2,561 13% 2,501 14% 2,200 13% 2,094 13%
African-American 1,355 7% 1,329 7% 1,250 7% 1,184 7% 1,128 7%
Hispanic 7,398 40% 7,829 41% 7,144 40% 6,937 41% 6,444 40%
Other Non-White 789 4% 901 5% 893 5% 846 5% 806 5%
White 6,526 35% 6,655 35% 6,073 34% 5,753 34% 5,639 35%
Total 18,487 100% 19,275 100% 17,861 100% 16,920 100% 16,111 100%
Primary Language Trends
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Fall 2005
Count % Count % Count % Count % Count %
English 11,770 | 64% | 11,958 | 62% | 10,860 | 61% | 10,306 [ 61% | 9,932 | 62%
Armenian 1,424 8% 1,687 9% 1,747 | 10% | 1,764 | 10% | 1,763 | 11%
Chinese Languages| 48 0% 47 0% 42 0% 35 0% 47 0%
Farsi 246 1% 277 1% 244 1% 212 1% 196 1%
Japanese 66 0% 48 0% 42 0% 51 0% 46 0%
Korean 155 1% 144 1% 125 1% 109 1% 90 1%
Russian 582 3% 605 3% 617 3% 516 3% 490 3%
Spanish 3,039 | 16% | 3298 | 17% | 3,061 | 17% | 2,841 | 17% | 2,533 | 16%
Tagalog (Filipino) 306 2% 348 2% 321 2% 316 2% 294 2%
Vietnamese 129 1% 127 1% 86 0% 80 0% 70 0%
Other 722 4% 736 4% 716 4% 690 4% 650 4%
Total 18,487 | 100% | 19,275 | 100% | 17,861 | 100% | 16,920 | 100% | 16,111 | 100%
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Incoming Status Trends

Fall 2001 Fall 2002 Fall 2003 Fall 2004 Fall 2005
Count % Count % Count % Count % Count %
New Students 5,908 32% 5,902 31% 4,972 28% 4,688 28% 4,820 30%
Continuing Students | 10,398 | 56% 10,914 | 57% 10,644 | 60% 10,039 | 59% 9,281 58%
Returning Students 2,181 12% 2,459 13% 2,245 13% 2,193 13% 2,010 12%
Total 18,487 | 100% | 19,275 | 100% | 17,861 | 100% | 16,920 | 100% | 16,111 [ 100%
Prior Education Trends
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Fall 2005
Count % Count % Count % Count % Count %
US High School Graduate 10,547 57% 11,361 59% 11,001 62% 10,591 63% |10,040| 62%
Foreign High School Graduate 2,151 12% 2,278 12% 2,160 12% 2,020 12% 1,910 12%
High School Equivalency, Proficiency Cert., etc. 991 5% 1 ,101 6% 995 6% 903 5% 867 5%
Concurrent High School Student 580 3% 587 3% 461 3% 517 3% 741 5%
Non-High School Graduate 816 4% 823 4% 675 4% 653 4% 585 4%
Associate Degree 1,577 9% 1,454 8% 1,154 6% 957 6% 711 4%
Bachelor's Degree or Higher 1,825 10% 1,670 9% 1,415 8% 1,278 8% 1,257 8%
Total 18,487 100% 19,275 100% 17,861 100% 16,920 100% (16,111 100%
Educational Goal Trends
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Fall 2005
Count % Count % Count % Count % Count %
Vocational/Job-related 6,458 | 36% | 6,653 | 35% | 5894 | 33% | 5,245 | 31% | 4,661 29%
Transfer 5,121 28% | 5605 | 29% | 5,894 | 33% | 6,091 36% | 6,157 | 38%
Undecided/Unknown 3,436 | 17% | 3,438 18% | 3,036 | 17% | 2,876 | 17% | 2,633 16%
Personal Development 2,702 | 15% | 2,683 14% | 2,143 | 12% 1692 | 10% 1,569 10%
Associate Degree 770 4% 896 5% 894 5% 1,015 6% 1,091 7%
Total 18,487 [ 100% | 19,275| 100% | 17,861 | 100% | 16,920 | 100% | 16,111 | 100%
LAVC Profile 9




Unit Load Trends

Fall 2001 Fall 2002 Fall 2003 Fall 2004 Fall 2005
Count % Count % Count % Count % Count %
Less than 6 units | 7,512 41% 7,883 41% 6,751 38% 6,430 38% 6,283 39%
6 - 11.5 units 6,543 35% 6,920 36% 6,769 38% 6,768 40% 6,283 39%
12 or more units 4,432 24% 4472 23% 4,341 24% 3,722 22% 3,544 22%
Total 18,487 | 100% | 19,275 | 100% | 17,861 | 100% | 16,920 | 100% | 16,111 [ 100%
Degrees and Certificates Awarded
2004-2005
Associate of
Sciences (A.S.) Certificate (C)
Associate of Arts 12% 10%
(AA)
Skills
Certificate (CS)
23%
Number of Degrees and Certificates Awarded
2001-2002 through 2005-2006
2001-2002 | 2002-2003 | 2003-2004 | 2004-2005 | 2005-2006
Associate of Arts (A.A.) 653 765 707 738 729
Associate of Sciences (A.S.) 138 109 89 135 94
Certificate (C) 273 354 303 313 251
Skills Certificate (CS) 273 354 303 313 251
Total Awards Granted 1,337 1,582 1,402 1,499 1,325

Top Degrees and Certificates Granted by Major

2004-2005
Major Total
Liberal Arts and Sciences 435
Child Development 390
Nursing 120
Economics 82
Computer Applications and Office Technologies (CAOT) 45
Administration of Justice 40
Accounting 26

Note: Total includes the combination of degrees and certificates for major.
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LAVC Transfers to UC and CSU

2000-2001 — 2004-2005
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Success 67% 67% 68% 68% 65%
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Permanent Employees by Classification

Classified Staff
48%

Administrator
5%

Full-Time Faculty
Nv‘ ; 47%

Note: Data provided by the LAVC Office of Research and Planning. For additional information please refer to the Fact Book and
Effectiveness Manual.
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Our Student Learning Outcomes Story:
Where We've Been, Where We Are, and Where We're Going

Bringing about change is not easy or rapid, especially when “the way we've
always done it” has suited us in the past. There will always be those who are
resistant to new approaches. Nevertheless, a great deal of progress has
been made at LAVC to create a culture shift on campus. These are the
highlights:

Changing Attitudes:

In Spring of 2004, the SLO Committee, a subcommittee of the
Academic Senate’s Curriculum Committee, was formed to spearhead
the way SLOs were to be developed on campus.

In the last two years, along with the Strategic Team for the
Advancement and Retention of Students (STARS), the committee has
sponsored course level workshops and roundtables to facilitate
dialogue about teaching, learning, SLOs, and the role each of us plays
in the process.

On Opening Day in Fall 2004, a breakout session on SLOs allowed
faculty to provide input on what should be included in the college-wide
SLOs and how they saw their programs supporting them.

On Opening Day in Fall 2005, Julie Slark, the keynote speaker,
presented the basic concepts behind student learning outcomes.
Following the session, faculty attended breakouts to discuss basic
concepts and examples of SLOs that would be appropriate for their
disciplines.

On Opening Day in Fall 2006, a clever PowerPoint presentation at the
general session highlighted the top 10 reasons to embrace SLOs.

Changing Policies and Procedures:

12

In 2006, program review guidelines for instructional programs were
revised to incorporate SLOs and include a mechanism for departments
to report their program and course level SLOs and how they are
assessing them.

Beginning in 2006, Student Services Division program reviews are not
accepted without SLOs that are tied to the college’s mission. All end-
of-the-year reports must include evidence of dialogue showing how
program SLOs were derived and how they will be assessed.

The President’s Office and Administrative Services (along with all of
their operations) plus the Office of Academic Affairs and the Office of
Student Services have begun conducting program review, which will

Our SLO Story



include Service Outcomes linked to student achievement of our
college—level SLOs.

A new Education Master Plan is being created with goals and strategies
to align with our revised mission and vision statements, college-wide
student learning outcomes, program review, and other planning
documents.

Changing Practices:

Three courses, Spanish 1, Sociology 1, and Math 115, were targeted to
begin developing SLOs at Opening Day in Fall 2005. Students from
these courses attended a student-faculty retreat and discussed SLOs
and assessment with their instructors.

After participating in a training session with Julie Slark in January
2006, the Student Services Division developed program SLOs for each
department and has a timeline for completion of assessment
mechanisms.

On Opening Day in Fall 2006, faculty got together by department to
work collaboratively on writing course-level and/or program-level SLOs
in their disciplines.

With a great deal of input from the college community, the SLO
Committee developed seven college-wide student learning outcomes.
The SLO Committee revised the college’s mission and vision
statements with an emphasis on student learning and added learning
goals (a summarized version of the SLOs).

Several departments have made good progress in developing SLOs in
their disciplines: The math department is using embedded questions
on final exams in all elementary algebra classes, the English
department is using holistic scoring of common essay exams to focus
on specific skills, women’s PE has common department outcomes and
a physical activity awareness survey, and foreign languages has
adopted SLOs for Spanish 1 that align with college-wide SLOs.

Two of our learning support labs, Supplemental Instruction (SI) and
the Writing Center, have implemented SLOs and continue to revise and
evaluate them.

In November 2006, a training session led by Gabrielle Siemion was
held for faculty on the assessment of SLOs.

Future Directions:

The SLO Committee will continue to work closely with departments to
help them develop SLOs and assessments over the next several years.
It will be up to individual departments to determine how to best
achieve this.

Our SLO Story 13



A first year goal is for all departments and disciplines to develop one
program level SLO and SLOs for one course with ways to assess them.
Each department will establish a plan for developing and assessing
course level SLOs for all courses over the next five years. Additionally,
each program will have two to four program-level SLOs established
with a plan for assessing these over the next five years.

The college is communicating the revised mission and vision
statements and college-wide SLOs and continuing to engage the
college community in understanding how these goals direct decision-
making.

Our Planning Agenda:

Establish SLO assessment cycles throughout the college:

Incorporate SLOs through program review, with each department/area
identifying program level SLOs that link to college-wide SLOs, as well
as course level SLOs [department chairs/program directors and
appropriate committees]

Use program reviews to support the updated Education Master Plan,
the document through which SLO assessment cycles will be
implemented /7PC]

Include five-year assessment cycles with progress on meeting goals to
be updated annually [department chairs/program directors and
appropriate committees]

Communicate SLOs to the college through the Education Master Plan,
website, catalog, schedule, annual reports, course syllabi, student
orientation and handbook, staff development, graduation, etc. /SLO
Committee]

We have laid the groundwork and are moving ahead with confidence to meet
the goals we have set for ourselves over the next few years.

14
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Responses to Recommendations

Our Accreditation Midterm Report, March 2004, chronicled the progress made
to address the seven recommendations made by the ACCJC team members
after their visit to our campus in March 2001. Our 2007 self study reflects
the progress made since the visit. The report below highlights specific
progress made since the completion of the midterm report.

In addition, the college came up with 20 self-identified action items in the
2001 self study. The Midterm Report and our current self study explain our
progress on fulfilling those plans. Of the 20 items, 18 have been successfully
completed and we have made progress on the other two. Those two items --
#18 on increasing participation in shared governance and #19 on providing
orientation and training for effective committee work -- have been reiterated
in our current Planning Agenda.

3.1 The college should develop a system that links research, planning,
outcomes, and the budget. Further, the college needs to continue to develop
and implement a broad-based integrated system of research, evaluation, and
planning systems to assess institutional effectiveness and use the results for
institutional improvement.

Response to Recommendation 3.1

Since the midterm report, the college has made progress in developing
systems to link research, planning, outcomes, and the budget. The budget
and planning process has been revised twice. New request forms improve
the way department chairs/area directors plan their budgets rather than
simply asking for the same budget each year. The new request form has a
section in which to list future needs. Similar to the block grant request
process, program review goals serve as a basis for prioritization of requests.
To help the Budget Committee make hiring recommendations, the budget
and planning calendar was revised to include reports from the Instructional
Programs Committee (IPC) and the Classified/Administrative Staffing
Committee.

Planning has been implemented in each department through departmental
annual goals. Each department chair and program director meets with
his/her dean and reviews annual goals, which are linked to program review,
the budget, and hiring. In 2004, the Vice President of Academic Affairs, in
collaboration with the AFT and the Academic Senate, held a Department
Chair Academy training series, which included instruction in goal setting.
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Research data is integrated into the planning process. As the college culture
has changed, decisions are being based on evidence and data versus
speculation. The Office of Research and Planning has conducted numerous
research studies used for planning and for obtaining grants to provide more
student services. Results are disseminated to the college community and the
public. The Office publishes an annual Fact Book and Effectiveness Manual,
providing data on enroliment, demographics, and outcomes, such as degrees
and certificates, success and retention, and transfer.

Research at the program level includes program review surveys, demographic
and enrollment data, and outcomes data by discipline. Reports compare
students in specific programs to those not in those programs. Data is used
for program review and other departmental planning purposes. Research is
also conducted on an ad hoc basis as requested during planning meetings.
For example, the Enrollment Management Task Force has utilized demand
and enrollment reports compiled by the Office of Research and Planning and
the Office of Academic Affairs to develop marketing and scheduling surveys.

The Master Plan was completed in 2002, but the passage of facilities
construction bonds necessitated an updated Facilities Master Plan, which was
finalized in 2005. Currently, the educational component is being revised with
strategic goals which will link the revised college mission and vision
statements, college-wide SLOs, program review, and other planning
documents so that all planning is integrated. A detailed flow chart will
identify how committees are involved in the planning process.

At the 2006 annual retreat, participants decided that the College Council
should be given a larger role in strategic planning to link shared governance
and committee processes. The Shared Governance Handbook is being
revised to more clearly define the structure of College Council, its procedures,
and those of its committees.

3.2 The college should develop and refine the current program review
process for all academic and student services programs in a predetermined
cycle. The team recommends that the college implement criteria to measure
institutional effectiveness which overarch and extend beyond the current
program review process. Further, the college needs to develop
comprehensive student learning outcomes assessment programs and make a
greater effort to improve quality and achievement of institutional purpose
through its evaluation and planning activities.
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Response to Recommendation 3.2

Our program review process has been revitalized and expanded. In 2006,
the college revised its program review process with updated guidelines that
include the incorporation of SLOs. Criteria have been developed to measure
effectiveness — the Fact Book and departmental data profiles provide
information on outcomes/effectiveness and departments set goals and plan
their programs based on this data. The new handbook is a “how to” guide,
delineating the process step by step and clarifying the process of planning
goals and programs based on data about outcomes/effectiveness. The
guidelines provide a better defined linkage between research data and
program review, the Education Master Plan, curriculum review, and budget
requests.

Currently, all of the college’s academic departments have completed their first
cycle of program review and began their second cycle in Fall 2006. All
Student Services departments are currently in their second cycle. Beginning
in 2006, Student Services Division program reviews are not being accepted
without SLOs that are tied to the college’s mission, and all end-of-the-year
reports are to include evidence of dialogue showing how program SLOs were
derived and how they will be assessed. The division has developed program
SLOs and is working on assessments.

4.1 The college should develop comprehensive student learning outcomes
assessment programs and make a greater effort to improve quality and
achievement of institutional purpose through its evaluation and planning
activities. The college needs to set as a primary educational goal a new focus
on identifying learning outcomes at the class, program, and discipline level,
train its faculty in these areas, and hold itself accountable for progressive
movement in desired student outcomes.

Response to Recommendation 4.1

In Spring of 2004, the SLO Committee, a subcommittee of the Curriculum
Committee, was formed to spearhead faculty training on SLOs. In the last
two years, along with the Strategic Team for the Advancement and Retention
of Students (STARS), the committee sponsored course level workshops to
facilitate dialogue about SLOs. At the Fall 2005 Opening Day, faculty heard a
keynote speaker on SLOs and attended breakout sessions to discuss them.
On Opening Day 2006, faculty participated in a workshop designed for
faculty, within their respective disciplines, to work collaboratively on writing
program-level and/or course-level SLOs. Departments will continue to work
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closely with the SLO Committee to develop SLOs and assessments over the
next several years.

To incorporate SLOs into program review, the program review guidelines
were revised in 2006 to include a mechanism for departments to report their
program and course level SLOs and how they are assessing them. A first-
year goal is for all departments and disciplines to develop one program level
SLO and SLOs for one course with ways to assess them. They will prepare a
plan to write at least one SLO per course over the next five years, with plans
for measuring them. It will be up to individual departments to determine the
best way to achieve these goals.

With input from the college community, the SLO Committee developed seven
college-wide student learning outcomes. The SLO Committee revised the
college’s mission and vision statements to better reflect these SLOs. The
college is communicating the revised mission and vision statements and
learning goals (a summarized version of the SLOs) and continuing to engage
the college community in understanding how these statements direct
decision-making.

After participating in training sessions on SLOs, the Student Services Division
has created department SLOs and is in the process of working on assessment
mechanisms.

4.2 The college should provide sufficient and consistent financial support for
the acquisition, maintenance, and technical resources to facilitate the
educational goals and objectives of the institution. Planning should address a
process for funding and implementing a facilities improvement plan which
includes established criteria for prioritizing space utilization and equijpment
acquisition and replacement, and expanded technological infrastructure for
instruction, student support services, and faculty and staft.

Response to Recommendation 4.2

It remains a challenge to find the funding to support all of our goals.
Nevertheless, the college has made a number of significant improvements
over the past few years. We have upgraded our technology, increased the
number of IT support staff positions, and exceeded the State Chancellor’s
Office Tech II baseline standards on access to services and hardware. The
addition of more technical support staff has allowed us to expand the hours
of our learning labs. Our automated Work and Service order system has
improved tech support and the tracking of orders. Through increased
funding, largely from block grants, other grants, Program 100, specially
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funded programs, and local bond measures, we have upgraded our telephone
and voice mail systems, infrastructure, software, and computers. The college
has over 2,000 PCs and over 300 laptops. Wireless Internet access is
available in 10 locations on campus. A financial aid PC lab allows students to
fill out their financial aid applications online. Counselors have remote access
to transcripts. Faculty, staff, and students have online access to resources on
our college and district websites. Every full-time faculty member has his/her
own computer if requested.

The Prop A/AA bonds and state funding have provided over $286 million for
facilities improvement, including construction of new buildings and the
renovation of existing structures. The projects are guided by our Facilities
Master Plan, with decisions and criteria determined by representatives of all
college constituencies on the Facilities Master Plan Committee, the Design
Review Committee, and Building User Groups. Since 2004, as part of
renovations, three of our buildings consist entirely of “smart classrooms,” and
by the time the projects are finished, every classroom will be technologically
wired.

Technology assessment is now incorporated into program review. The
integration of technology needs into institutional planning occurs on an
ongoing basis through shared governance and planning processes. A major
step in planning the expansion of our technological infrastructure was the
development and adoption in Fall 2005 of a comprehensive Technology
Master Plan, which is charting the college’s course in the use of technology to
improve institutional effectiveness and student learning. The surveys and
interviews conducted in its preparation produced a clear picture of the
present state of technology and the needs of our campus community. The
plan sets forth criteria for equipment acquisition and replacement.

6.1 The college needs to assess information resources in view of the changes
in information technology and provide the budget to build a library collection
that will support faculty and students with the resources and skills to operate
in the information age.

Response to Recommendation 6.1

Considerable progress has been made in bringing the library and learning
resource centers into the electronic information age. The library now
provides access to over 20 online resources, including indexes and full text
for over 10,000 periodicals, journals, and newspapers, online encyclopedias in
the sciences and technology, and 8,450 electronic books. These resources
are available to students and college employees 24 hours a day from any
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computer on or off campus. The library’s online catalog allows users to
locate resources in the LAVC library, renew materials, place holds on items
that are checked out, and search the holdings of all district libraries, of over
500,000 unique titles and over 875,000 combined items. Through the Intra—
Library Loan Program, users can request items from any of our 10 district
colleges’ libraries and have them delivered to our campus.

Modest financial resources have been available to build a library collection.
Since 2000, about 9% of the collection has been added, funded primarily
through block grants. To solicit recommendations for items to be added to
the collection, the assessment of the level of library resources is part of the
program review process. Faculty and staff are informed on a regular basis
about newly added library holdings.

The Writing Center, one of the college’s main learning resource centers,
provides online tutoring as part of its comprehensive website, which includes
links to related sites. The college makes an effort to keep software current in
its labs.

Designs and construction plans have been completed for a building to house
a new state-of-the-art library and academic resource center, which will
provide an improved learning environment and easier access to electronic
resources.

/.1 That appropriate shared governance bodles develop long-range staffing
plans which are linked to the college mission/program goals and diversity
needs. This is a recommendation dating back to the 1989 Accreditation
Report and therefore is reiterated here with the additional stipulation that
such staffing plans be developed for faculty and staff, with particular
emphasis on classified personnel, and that they be tied to specific time lines
and objectives.

Response to Recommendation 7.1

The college has accomplished several tasks in developing long-range staffing
plans. The Classified/Administrative Staffing Committee has created an
organizational staffing plan showing humbers of positions needed and
numbers of positions actually filled. The committee examines the plan when
making hiring recommendations. Our four administrative areas -- Academic
Affairs, Student Services, Administrative Services, and the President’s Office --
are using an organizational chart as a visual guide to long range staffing in
their divisions.
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The Instructional Programs Committee (IPC) begins the faculty hiring
prioritization process earlier in the year to facilitate hiring the following
semester. In Fall 2005, the percentage of classes taught by full-time faculty
was 78%, the highest in the district. The full-time/part-time ratio of a
department is used as one of the criteria for determining hiring prioritization.

The college’s budget and planning calendar has been revised to include
reports from IPC and the Classified/Administrative Staffing Committee to the
Budget Committee. These reports help the committee make hiring
recommendations. The budget and planning request form has been revised
so that each department or area can prioritize its staffing requests based on
program review goals for long term as well as short term needs. Long range
staffing plans are accomplished through needs identified in program review.
The President’s Office and Administrative Services (along with all of their
operations) plus the Office of Academic Affairs and the Office of Student
Services have begun conducting program review, so staffing plans are being
developed for those areas.

9.1 The college should move swiftly and deliberately to complete the
planning process begun years ago, develop relative strategic and tactical
plans, and identify financial, enrollment and efficiency standards and criteria
that will guide the college through a clearly defined budget development
process.

Response to Recommendation 9.1

The college has undertaken a number of initiatives to create a clearly defined
budget development process. The college has become more exact about
tying enrollment management to financial planning.

» Every semester, the LACCD's Associate Vice Chancellor of Instructional
and Student Support Services holds a session for deans, VPs, faculty
leaders, and the Budget Committee Chair, among others, to discuss
and plan our FTES targets and the challenges we face in meeting
them. Through these sessions, more people have become included
and involved in the process and made aware of enrollment issues.

» The Enrollment Management Task Force changed its role in 2005 to
focus more on managing enrollments, reviewing FTES targets,
discussing student demand for courses, and reviewing the connection
to the budget allocation model to plan a more effective schedule. The
task force discussed ways to be more efficient in light of budget
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constraints and our goals for growth (i.e., how to plan enough classes
to grow but not add too much more to our deficit).

« Over the last two years, the Office of Academic Affairs, IPC, the
Enroliment Management Task Force, and the Office of Research and
Planning have worked together to plan the schedule, given the
available allocation and targets, and make recommendations on
efficiency standards.

The Budget Committee continues to use the criteria it developed in 2003 for
prioritizing budget requests. The revised annual budget and planning
calendar does a better job of linking budget with planning, based on program
review or operational plans. The revised budget and planning request forms
include a section to list long-term needs. These improvements have clarified
the process by showing the integration of planning with budget development.
To orient new members of the Budget Committee and serve as a refresher
course for current members, the college president conducted training
sessions on the budget process in 2004 and 2006.

In 2005, the college approved a comprehensive Technology Plan and an
updated Facilities Master Plan. The priorities set by these plans enable the
college to make more efficient financial decisions. A subcommittee of the
Academic Senate is currently revising the educational component of our
Master Plan with strategic goals to integrate all of our planning documents.
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Thematic Overview

The Commission cites six themes, which our accreditation committees
considered while discussing and preparing our self study. These themes are
threaded throughout our report and are specifically addressed, where
appropriate.

Institutional Commitments

We feel strongly that our college makes a commitment to provide a high
quality educational experience. This is particularly evident in Standard I, in
which we examine our mission statement and our goals and their role in
guiding our decisions. The college recently revised its mission and vision
statement to focus on student success and incorporate learning goals, an
abbreviated version of the college-wide SLOs. The college is committed to
increasing the visibility of the mission statement to guide our actions.

Evaluation, Planning, and Improvement

Evidence of evaluation and planning appear in all the standards, particularly
in Standard 1.B, which describes how we evaluate our programs and make
plans to improve. The Office of Research and Planning is an integral part of
the evaluation and planning process. Program review, the key structure for
evaluating and improving, is taken seriously, with one cycle completed in
academic programs, a second cycle in progress for Student Services, and a
cycle being instituted for the first time for the President’s Office and
Administrative Services and all of their functions as well as the Office of
Academic Affairs and the Office of Student Services. Program review is tied
to the creation of annual goals and plans, the basis for requests for resource
allocation.

The number of times the word ‘revised’ has been used in the self study report
is an indication of the college’s efforts to constantly improve its processes —
the budget and planning calendar, budget forms, program review guidelines,
the shared governance handbook, and our Education Master Plan have all
been (or are currently being) revised recently to improve effectiveness.

Student Learning Outcomes

We have made progress over the last couple of years in changing the culture

on campus by educating faculty and bringing them on board to begin working
in earnest on student learning outcomes. The SLO Committee has taken the

lead in this effort, working on the revision of the mission statement to
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incorporate student success and crafting seven college-wide SLOs with a
great deal of input from the college community. In numerous workshops,
faculty have created course and program level SLOs and are beginning to
work on assessments.

Our revised program review handbook institutes a process for creating and
assessing SLOs. Student Services has taken the lead by completing SLOs for
all divisions and starting on assessment measures. Program review in those
departments will no longer be accepted without SLOs that are tied to the
college mission.

Dialogue

The college has facilitated dialogue on student centered learning and
teaching strategies through the STARS initiative. We engage in ongoing
dialogue through our governance processes, and in Standard I.B and IV.A we
have identified ways to improve communication and bring more constituents
into the decision-making process.

With the infusion of capital construction funds, our college has engaged in
spirited dialogue on the best ways to use that money to create an
environment that supports our programs. Town halls on the budget and the
district’s strategic plan have created more opportunities for open discussion
and sharing of ideas. Our accreditation self study process has promoted
inclusive, ongoing dialogue for the past two years.

Institutional Integrity

The college believes strongly in the importance of representing itself in an
honest and truthful manner and has demonstrated its commitment to
integrity in its past reporting to the Accrediting Commission and to all
government agencies and organizations with which it interacts, including
those dealing with financial matters. The college has had no negative
responses to its audits or accreditations from external agencies. LAVC is
honest in its depictions of itself to the public and the community it serves.
The Office of Academic Affairs scrutinizes the college catalog and schedule of
classes for accuracy.

Processes that demonstrate our attention to matters of integrity in the
treatment of our employees are described in Standard III.A, Human
Resources. The hiring and evaluation processes are fair, and attention is paid
to issues of equity and diversity. Our Compliance Officer conducts training on
the avoidance of sexual harassment and discrimination and is diligent in
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addressing any complaints that students, faculty, or staff may have regarding
their treatment.

As delineated in Standard II.A, the college has policies and practices in place
to ensure open inquiry in classes, fair assessments of student performance,
and the expectation of academic honesty. As evidenced by a survey
conducted by one of our faculty members, students feel that academic
freedom is a core value in our college.

Organization

Our Office of Research and Planning has been instrumental in providing the
college with the tools to evaluate its effectiveness. A reliance on data has
been a key element in the college’s planning processes since 2000. Besides
institutional research, the library and learning support labs have a number of
methods for assessing their effectiveness in supporting student learning, as
indicated in Standard II.C.

The college employs a sufficient number of employees to run efficiently. Our
full-time faculty teach 78% of the courses offered, well above the state
average. Processes for decision-making are in place through shared
governance and consultation. Evidence of the effectiveness of the college’s
organizational structure is highlighted in Standards I.B and IV.A.
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Abstract of the Standards

Standard I Institutional Mission and Effectiveness
A. Mission

Our mission statement clearly spells out the overarching goals of the college:
to provide transfer, degree, vocational, transitional, and continuing education
programs in an attractive and accessible environment that fosters student
success, critical thinking, and lifelong learning. With a great deal of input
from the college community, the statement was recently reviewed and
revised to place emphasis on student success and incorporate our seven
college-wide student learning outcomes. The statement was approved by the
Board of Trustees in 2006 and is published in our catalog, schedule of
classes, Student Handbook, and on College Council agendas.

The college’s mission is integrated throughout all aspects of the decision-
making process, including curriculum review and approval, departmental
planning, shared governance, and grant acquisition. Our new Education
Master Plan is being revised to tie the mission into all our planning processes.
Our challenge now is to increase the visibility of the revised mission
statement as we continue to engage the college community in understanding
how the mission is used to direct our everyday performance of duties and
decision-making.

B. Improving Institutional Effectiveness

In the last several years, the college community has engaged in dynamic,
ongoing dialogue to improve student learning, providing faculty and students
with strategies for creating classroom environments that are more student-
centered. Our Office of Research and Planning provides detailed data and
analysis that allow us to evaluate our progress and refine our practices to
foster student success. Research has been an essential element in our
planning and decision-making processes, particularly program review. Setting
measurable targets will enable us to assess our achievements in a more
quantifiable way.

Many of our institutional processes have recently been reviewed and modified
to increase their effectiveness. Our budget and planning process has been
revised twice since 2004 to better prioritize budget requests and link them to
goals. The program review process was revised in 2006 to incorporate
student learning outcomes. All academic departments have completed one
cycle and are starting their second. Completion of program review is required
for hiring priority and funding. All operations of Administrative Services and
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the President’s Office, as well as the offices of Academic Affairs and Student
Services, have begun conducting program review.

A new Education Master Plan is being created so that for the first time there
will be a linkage with our college-wide SLOs, revised mission and vision
statements, program review, departmental annual goals, and other college
planning documents. While all segments of the college community have an
opportunity to actively engage in college planning, we need to involve a
broader range of participants as members and chairs of committees. The
college needs to regularly evaluate shared governance to ensure that College
Council and its committees follow the recently revised processes linking
ongoing planning, budget, and evaluation.

Standard II Student Learning Programs and Services
A. Instructional Programs

Our college provides a wide range of courses and programs to meet the
needs of students with varied educational objectives — degrees, certificates,
employment, transfer, skill development, and personal enrichment. We offer
47 AA and AS degrees, 55 occupational certificates, and one non-occupational
competency certificate. Responding to student demand, we recently added
an AA degree and five skills certificates. Numerous programs provide
vocational training and promote lifelong learning. We maintain articulation
agreements with many four-year institutions and facilitate student transfer.
To adapt to changing student needs, we have provided more courses in basic
skills and more evening and weekend classes. Our distance education trainer
is recruiting and training faculty so we can offer more online courses.

Over the past few years, we have laid the groundwork for incorporating
student learning outcomes into the college culture by engaging faculty and
students in dialogue. With our SLO Committee taking the lead, the college
crafted and adopted seven college-wide SLOs. In Fall 2006 we stepped up
our efforts by launching a college-wide effort to create and assess SLOs on
the program and course level. We are now beginning to fully establish SLOs
throughout all areas of the college and create assessment mechanisms and a
timeline for implementing them.

Through a scrupulous curriculum review and approval process, our
Curriculum Committee ensures high quality courses and programs, all of
which are held to the same high standards. We assess our progress through
the program review process, which has been revised to incorporate SLOs.
Faculty are involved at every stage in creating, evaluating, and improving
courses and programs.
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Our vocational fields keep current on the needs of the workplace with input
from advisory boards. We prepare students for external licensing and
certification in a number of fields. Accurate information is provided to
prospective and current students through our catalog, schedule of classes,
website, and handouts. Our policies on academic freedom and expectations
of academic honesty are clearly stated.

B. Student Support Services

Our college offers a wide range of support services to a diverse student body.
We have increased access by adding an online component that allows
students to make counseling appointments, register for classes, take an
orientation session, and obtain financial aid and transfer information. We
have outreach programs to help high school students make the transition to
college. Through research data, we have identified student needs and
provided appropriate services, such as tutoring, counseling to specific
populations, assistance to economically disadvantaged students, career and
transfer services, work experience, assistance to the disabled, financial aid, and
health services. Numerous grants allow us to offer specialized programs. Our
counseling program uses various interventions to address the barriers
confronting students. We need to develop more strategies to help students
who are under-prepared for college, students on academic or progress
probation, and students who are unsure of their educational goals.

We offer numerous activities to encourage students to take on civic and
personal responsibility, develop themselves through the arts, and understand
and appreciate diversity.

All Student Services departments have undergone a full cycle of program
review and are currently in their second cycle. The division has created
student learning outcomes and is developing assessments. Its program
reviews are required to include SLOs tied to the college’s mission. To assure
high quality, Student Services systematically evaluates its programs through
methods such as annual reports, surveys, and individual program evaluations.
When students have expressed less than stellar ratings, departments have
come up with remedies to improve.

C. Library and Learning Support Services

Our college has a well-maintained library with adequate resources. We have
improved research capabilities by expanding access to electronic resources
24/7 from on or off campus. Our online catalog allows users to browse the
holdings of the 10 college district libraries. Through the intra-library loan
program, materials can be sent to our campus from any of those libraries.
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We need to more vigorously promote library services and do a better job of
soliciting help from faculty to weed out outdated materials and develop our
collection.

Our campus has 30 learning support labs — dedicated computer labs, tutoring
services, and departmental labs. We have expanded their hours of operation
and hired more student tutors. We need to maintain appropriate staffing
levels for continued and increased access and tech support. We are
beginning to create and develop assessment mechanisms for SLOs in our
learning labs.

We have made information competency one of our college-wide SLOs and
offer many opportunities -- through courses, workshops, individual and group
instruction, and professional development -- for students and employees to
increase their skills in this area. We plan to do even more to increase
student, faculty, and staff competency.

Standard III Resources
A. Human Resources

Our college is proud of having a congenial work environment that offers
many opportunities for interaction. We have clear criteria for the selection of
faculty, staff, and administrators and expect them to maintain high standards,
which are measured through evaluation procedures. Training in evaluation
needs to be ongoing to ensure that the process is done with diligence and
effectiveness. We maintain the highest percentage of courses taught by full-
time faculty in the district and are aware of the need to maintain a sufficient
number of faculty, staff, and administrators, despite budget realities.

Over the past few years, we have added numerous activities that promote an
awareness and appreciation of diversity. Through outreach in the hiring
process, we continue to strive to increase diversity in our employee ranks.
Our Compliance Officer conducts regular workshops on the prevention of
sexual harassment and the policies prohibiting discrimination. Policies are
administered equitably, with recourse available for resolving issues. Funding
to attend conferences and pursue higher education has encouraged
continued learning. Professional development workshops and self-instruction
in the Professional Media Resource Center have been provided throughout
the year to train faculty and staff. Using the expertise of our own faculty and
staff, we need to find creative ways to expand our staff development
program.
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Long term human resource planning is problematic with an annual budget
process. Nevertheless, the Classified/Administrative Staffing Committee,
which has focused on short term planning, has taken steps to develop long
term strategic planning as well.

B. Physical Resources

Our college has an excellent Maintenance & Operations (M & O) staff, who
maintain our physical resources and ensure that they support our programs
and services. Since 2001, we have also developed an efficient energy
management system and automated our Work and Service Order system for
increased efficiency. To ensure accountability for M & O, Administrative
Services is conducting its own program review. We have developed a
comprehensive Emergency Response Plan and are continuing efforts to
educate personnel on their role in an emergency in order to fully implement
the plan if the need arises.

The college is in a state of transition as we engage in the first major
construction, upgrading, and renovation since our founding in 1949, made
possible by the passage of two district-wide bond measures. Planning for
these ambitious projects is being accomplished with input from the users of
the new buildings, guided by a comprehensive Facilities Master Plan, with
oversight by college committees and the community, which have been kept
apprised of decisions and progress at every stage.

C. Technology Resources

Our college has upgraded its technology and increased tech support over the
past several years. We have exceeded state standards in regard to access to
services and hardware. We have made significant improvements in our
infrastructure. Wireless Internet access is available in several campus
locations as are a number of “smart classrooms.” To keep up with demand
and rapid change, we need to provide more information technology training
for all college personnel.

Technology assessment is now incorporated into our program review process,
and our block grant funding system has been revised to increase flexibility in
the distribution of resources to support technology needs. We have a
comprehensive Technology Master Plan that is serving as a guide to improve
the usage and management of technology resources. Our challenge now is
to implement the plan by prioritizing its recommendations, setting goals and
timelines for accomplishing them, and ensuring that they are integrated into
our budget/planning process.
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D. Financial Resources

The college has sufficient revenues to support student learning programs and
services. Budget requests are tied to program review, annual departmental
goals, and our college mission and goals to focus on programs and services
that support student learning. All college constituencies have a chance to
participate in developing plans and budgets. We have improved our process
by revising our annual budget and planning calendar and budget request
forms. The Budget Committee has redefined its role and goals and is looking
into ways to become more involved in overall college financial planning.

Every effort is made to inform the college community about financial
decisions and processes. To improve understanding, we propose to create a
handbook to describe the budget process more thoroughly, train department
chairs and program directors to use the information in developing their
budgets, and post the description on our college website. Problems with
incorrect information provided by the district’s new financial management
system, SAP, have challenged the college. Despite a budget deficit this past
year, district reserves ensure the college’s financial stability. We handle our
finances with appropriate oversight and integrity, and audits have shown no
irregularities. Through program review and shared governance, the college
continually evaluates the effective use of financial resources.

Standard IV Leadership and Governance
A. Decision-Making Roles and Processes

Our college has an established process that involves participation by
representatives of all college constituencies. Consultation and shared
governance committees are vehicles for expressing recommendations to the
college president, who considers their suggestions before making decisions.
Through frequent revisions to our shared governance handbook, our
processes have been clearly delineated and improved. We have established
avenues through which to bring items of concern to campus leaders. The
working relationship among constituencies is collegial, and all viewpoints may
be expressed openly.

There is general satisfaction with the effectiveness of campus leaders and
administrators. The governance process would be strengthened with broader
participation (especially by students and classified staff), re-organization of
our numerous committees, better communication, and more training on the
roles and responsibilities of committee members and chairs as well as training
to make meetings more productive.
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B. Board and Administrative Organization

The Board of Trustees establishes policies that promote the colleges and
ensure the quality of their programs. With the best interests of the colleges
in mind, they listen to the views of the college community. Their work to
pass construction bond measures resulted in the infusion of billions of dollars
for long-overdue capital improvements. Our chancellor is the driving force
behind an ambitious strategic planning initiative and an innovative marketing
campaign. The district has a collegial working relationship with the academic
senates and employee unions, resulting in effective problem solving.

Our college president has provided steady and effective leadership for the
college since 1995. She has created a well-functioning administrative
structure, guidance to improve the teaching and learning environment, and a
collegial environment for shared governance. She has been an excellent
representative of the college to the broader community.

Decentralization has changed our roles over the past several years to give the
colleges more control. The district has delineated college/district duties and
continues to refine those roles with input from the colleges. The district
administration needs to follow through on its recent study of district office
functions and make improvements to increase efficiency. The district
administration needs to move swiftly to fix the problems in its reporting
systems (financial, payroll, HR, etc.) to ensure accurate information is
provided. The district also needs to improve communication with the
colleges.
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Organization of the Self Study

A journey of self-discovery...

Over the past two years, our college has been engaged in dialogue and
research to examine our institution and assess how we are doing. To make
the process a little more interesting (and because the accreditation chair is an
English professor), we used a few metaphors along the way. We started with
a psychology theme, likening the process of self analysis to group therapy,
with participants honestly assessing their strengths and their faults, starting
out in denial and gradually coming to acceptance, leading to closure and self-
discovery. As we developed our self study drafts, we felt as though we were
giving birth. Our “babies” were born last summer, and we watched them
grow into children and then teenagers in 2005, sending them off into the
world in 2006.

There were benefits....

The process was collegial and cooperative. All constituencies were
represented. Many of us got to know a wide cross section of our college
community, colleagues we might not normally have had a chance to meet.
We called our committees “teams,” and we felt part of a team, working
together to create a product.

It was an educational journey. We conducted research and learned about
aspects of the college that we hadn’t known about before. When we
discovered issues that concerned us, we came up with constructive ideas to
address them. We had lively discussions, icebreakers to get to know each
other, and activities like sharing our “fantasies” for the college.

There were challenges...

It was not so easy to inspire people to come to yet another meeting,
complete assigned tasks, and do something that many dread — write. It was
not so easy to ask people to take on extra work with no remuneration (except
for lunch or sometimes only cookies) or come to meetings when work was
waiting for them in their offices.

It was a challenge to draw out evaluative responses and empower
participants to judge college processes and suggest changes. Some saw the
self study as a vehicle to vent about individual concerns. On occasion, there
were differing perceptions.
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Here’'s what we did...

Spring 2005 — The college selected a faculty accreditation chair, who along
with a core steering committee, attended the ACCIC workshop at Los Angeles
Mission College in February. The chair, the ALO, and the Associate Dean of
Research and Planning recruited volunteers, selected co-chairs, and formed
teams to work on the standards. In April, we held a co-chair orientation to
explain responsibilities and in May kicked off our efforts with an orientation
for all team members.

Summer 2005 - The teams began meeting to discuss the standards,
conduct research, and write descriptions. In August, we held another
meeting for co-chairs.

Fall 2005 — Our Opening Day for faculty featured a keynote speaker on
student learning outcomes, followed by workshop sessions. Teams met
throughout the semester to work on descriptions, arrive at consensus on
evaluations, and collect evidence. We assessed our progress at a co-chair
meeting in October. The first drafts were turned in at the end of November.

Spring 2006 —Teams continued working on evaluations at a two-day mega-
meeting in February. In April, the teams held another all-team meeting to
brainstorm ideas for the introductory summaries and propose Planning
Agenda items. In May, the steering committee met to eliminate duplications,
refine the wording, and select the final action items.

Summer 2006 — The drafts were posted on the website for all college
employees, and sections were sent to team members and selected readers
with expertise in the area. In August, the steering committee met to review
the drafts and fill in gaps.

Fall 2006 — The Opening Day general session featured a skit to inform
faculty about our progress on the self study. A PowerPoint presentation on
SLOs was followed by a morning workshop in which faculty met with
colleagues in their departments to develop SLOs. In September, the teams
met by standard to review their key findings. Key campus groups — College
Council, Academic Senate, AFT, ASU -- reviewed the study and approved the
process and findings. An Open Forum was held October 31 to explain the
results and action items. The study was presented to the Board of Trustees’
Committee on Planning and Student Success in December and then to the
board as a whole for approval in January 2007.
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How we worked together....

The process was truly a team effort. The faculty accreditation chair,
Accreditation Liaison Officer, and the Associate Dean of Research and
Planning worked well together to lead the college through the process. About
125 faculty, staff, students, and administrators participated in the dialogue
and writing. To enable faculty to attend all-day accreditation sessions, the
college president offered substitutes to cover their classes. The faculty
accreditation chairs of the three San Fernando Valley colleges in the district
met once a month with the Chancellor’s Liaison for Institutional Effectiveness
to share information and exchange ideas. The accreditation steering
committees of the three colleges held a morning meeting on our campus in
May 2006 to discuss progress and compare notes.

The process was open and inclusive. Information was provided on the
Accreditation 2007 web page. Accreditation newsletters kept the college
community apprised of our activities and invited participation, as did
presentations at Opening Day for faculty and at Wizards of LAVC for classified
staff. The Board of Trustees was kept in the loop with updates on progress
to its Committee on Planning and Student Success.

What we learned...

Although some people complain that change does not occur quickly enough,
it was clear to see what changes had occurred at the college by comparing
the first drafts of Fall 2005 with the final drafts of Fall 2006. Several of our
Planning Agenda items had to be deleted because in the intervening year, we
had already begun work on these suggestions. This created more work for
the editor but was a positive sign of change and progress for the college.

The accreditation self study process was truly a group effort. What has

evolved is a document that is an accurate appraisal of our college, a chronicle
of where we have been, and a guide for where we are headed.
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Executive Steering Committee

Deborah Kaye, Adjunct Faculty, Accreditation Chair, Self Study Editor
Carlotta R. Tronto, Accreditation Liaison Officer, VP Academic Affairs
Dr. Cherine Trombley, Associate Dean of Research and Planning

Dr. Tyree Wieder, College President

Tom Jacobsmeyer, VP Administrative Services

Dr. Yasmin Delahoussaye, VP Student Services

Dr. Shannon Stack, Faculty, LAVC Academic Senate President
Joanne Waddell, Faculty, LA College Faculty Guild Chapter President

Steering Committee/Team Co-Chairs

Lou Albert, Faculty, Staff Development Director (retired)

Yasmin Aviles, Classified, Personnel

Sheri Berger, Faculty, Mathematics, Academic Senate VP

Dr. Deborah diCesare, Administrator, Dean, Academic Affairs and Economic
Development

Earle “Brick” Durley, Administrator, VP, Administrative Services

Harry Fink, Faculty, Psychology

Raul Gonzalez, Administrator, Associate VP, Administrative Services

Dr. Becky Green-Marroquin, Faculty, Biology

Deborah Harrington, Faculty, English, Writing Center Director (on leave)

Tom Lopez, Classified Administrator, Director of College Facilities

Florentino Manzano, Administrator, Dean, Enroliment Management

Jim Marteney, Faculty, Speech

David May, Faculty, Library

Dr. Laurie Nalepa, Administrator, Dean, Academic Affairs

Richard Pfefferman, Administrator, Dean, Academic Affairs (retired)

Annie G. Reed, Administrator, Associate Dean, Extension & Outreach

Dennis Reed, Administrator, Dean, Academic Affairs

Dr. Sherri Rodriguez, Administrator, Associate Dean, Student Services

Sylvia Rodriguez, Faculty, Director Woodbury/LAVC Connections

Dr. Bruce Thomas, Faculty, Counseling

Phyllis Yasuda, Faculty, General Tutoring & Resources Director

Standard I — Institutional Mission and Effectiveness
Mission
Co-Chair: Dr. Becky Green-Marroquin, Faculty, Biology

Co-Chair: Dr. Sherri Rodriguez, Administrator, Associate Dean of Student
Services
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Rick Brossman, Faculty, Counseling, Service Learning
Claudette Burns, Classified, Bookstore

Pamela Byrd-Williams, Faculty, Biology

Victoria Davis, Classified, Office of Academic Affairs
Bernie Perez-Gilbert, Classified, Job Training Program
Ron Reis, Faculty, Electronics

Joyce Romero, Faculty, Counseling

Eugenia Sumnik-Levins, Faculty, Art

Improving Institutional Effectiveness

Co-Chair: Dr. Deborah diCesare, Administrator, Dean, Academic Affairs and
Economic Development
Co-Chair: Sylvia Rodriguez, Faculty, Director Woodbury/LAVC Connections

Lennie Ciufo, Faculty, Job Training Program Director

Jerzy Gorecki, Classified, Electronics

Kim Hollingshead, Faculty, Health Science

Rod Moore, Faculty, English

Donna Olvera, Faculty, Counseling, Woodbury/LAVC Connections and Puente
Doris Richardson, Faculty, EOP&S Director (retired)

Jeanne Rubin, Classified, Executive Assistant to the President

Dr. Luz Shin, Faculty, Mathematics

Deidre Stark, Faculty, Women’s PE

Dr. Cherine Trombley, Administrator, Associate Dean of Research & Planning

Standard II —Student Learning Programs and Services
Instructional Programs

Co-Chair: Sheri Berger, Faculty, Mathematics, Academic Senate VP

Co-Chair: Deborah Harrington, Faculty, English, Writing Center Director (on
leave)

Co-Chair: Richard Pfefferman, Administrator, Dean of Academic Affairs
(retired)

Gayane (Diana) Avakian, Student

Lynn Brower, Faculty, GAIN/CalWORKs-Citizenship
Steve Castillo, Faculty, Mathematics

Gayle Fornataro, Faculty, English

Michelle Bart-Fowles, Adjunct Faculty, Sociology
Michael Gold, Faculty, Counseling

Lynn Kessler, Student

John Maddox, Faculty, HHLPS
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Anita Martinez, Faculty, Articulation Officer, Counseling
Neil Roberts, Faculty, PACE Counselor

Anna Palacios Robinson, Classified, PACE

Rebecca Stein, Faculty, Anthropology

Cheryl Stoneham, Faculty, English

Teresa Sutcliff, Faculty, Mathematics

Student Support Services

Co-Chair: Annie G. Reed, Administrator, Associate Dean, Extension &
Outreach
Co-Chair: Dr. Bruce Thomas, Faculty, Counseling

Dr. Yasmin Delahoussaye, Administrator, VP, Student Services
Ashley Dunn, Classified, Foreign Students Office

Dr. Mike Gardner, Faculty, Psychology

Barbara Goldberg, Faculty, Counseling

Syed Hussain, Classified, Student Services Specialist

Igor Kagan, Student

Dr. Ronald Mossler, Faculty, Psychology

Alma Oliveras-Luera, Student

Barbara Ralston, Administrator, Associate Dean, Financial Aid
Raquel Sanchez, Classified, Computer Assessment Center
Rosemary Smith, Classified, Student Services

Terry Teplin, Faculty, Child Development Center

Nancy Wedeen, Adjunct Faculty, Psychology

Resource: Kay Divine, Classified Administrator, Compliance Officer

Library and Learning Support Services

Co-Chair: David May, Faculty, Library
Co-Chair: Dennis Reed, Administrator, Dean, Academic Affairs

Bret Carthew, Faculty, Mathematics

Rhonda Eisner, Classified, Foreign Language Lab

Don Gauthier, Faculty, Earth Science

Kristie Humphries, Classified, Instructional Assistant, Language Arts
Xiaoyang Liu, Faculty, Library

Gayane Markosyan, Student, VP Associated Student Union
Jorge Mata, Classified Administrator, Information Technology
Jessica Mintz, Faculty, Supplemental Instruction

David Quinteros, Classified, Academic Affairs

Judy Rawl, Classified, Library

Dr. Michael Vivian, Faculty, Sociology
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Scott Weigand, Community Services Instructor, Writing Center

Standard I1II — Resources
Human Resources

Co-Chair: Yasmin Aviles, Classified, Personnel
Co-Chair: Earle “Brick” Durley, Administrator, VP, Administrative Services

Kay Divine, Classified Administrator, Compliance Officer
Sona Dombourian, Adjunct Faculty, English

Jackie Hams, Faculty, Earth Science

Deborah Kaye, Adjunct Faculty, English

Magdalena Lopez, Classified, Academic Affairs

Dr. Sally Raskoff, Faculty, Sociology

Dr. LaVergne Rosow, Faculty, English

Arlene Stein, Classified, GAIN/CalWORKs-Citizenship
Joanne Waddell, Faculty, Women’s PE, Faculty Guild Chapter President
Bill Wallis, Faculty, English

Carole Weston, Classified, Personnel

Physical Resources

Co-Chair: Harry Fink, Faculty, Psychology
Co-Chair: Tom Lopez, Classified Administrator, Director of College Facilities

Dr. Alan Cowen, Faculty, Emergency Services
Don Gauthier, Faculty, Earth Science

Dana Lubow, Faculty, Library

Duane Martin, Classified, Administrative Analyst
Matt Needham, Classified, HVAC Tech

Dr. Kathleen Sullivan, Faculty, DSPS

Lalo Vasquez, Student

Technology Resources

Co-Chair: Lou Albert, Faculty, Staff Development Director (retired)
Co-Chair: Dr. Laurie Nalepa, Administrator, Dean, Academic Affairs

Jackie Harless-Chang, Faculty, Computer Applications & Office Technologies
Richard Holdredge, Faculty, Media Arts Chair, Project Director IDEAS Grant
Brenda Ingram-Cotton, Faculty, Computer Applications & Office Technologies
Annette Jennings, Faculty, Computer Applications & Office Technologies Chair
Jeff Kent, Faculty, CSIT, Technology Committee Chair
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Jorge Mata, Classified Administrator, Information Technology
Jack Sterk, Faculty, Speech
Resource: Marion Heyn, Faculty, English, former Distance Education Director

Financial Resources

Co-Chair: Raul Gonzalez, Administrator, Associate VP, Administrative Services
Co-Chair: Phyllis Yasuda, Faculty, General Tutoring & Resources Director

Dr. Ercument Aksoy, Faculty, Economics

Raul Castillo, Administrator, Foundation/Community Relations Director
Fay Dea, Faculty, Counseling

Paolo De Los Santos, Student

Ramona Divinagracia, Classified, Regional Procurement Office

Kristie Humphries, Instructional Assistant, Language Arts

Lily Inatomi, Classified, Administrative Services

Glenn Milner, Faculty, Economics

Standard IV —Leadership and Governance

Decision-Making Roles and Processes
Board and Administrative Organization

Co-Chair: Florentino Manzano, Administrator, Dean, Enrollment Management
Co-Chair: Jim Marteney, Faculty, Speech

Dorothy Bates, Classified, Child Development Center

Selma Cohen, Classified, Counseling, AFT Staff Guild Chapter Chair
Rachel Davis, Student

Gary Honijio, Faculty, Men's PE

Leon Marzillier, Faculty, Mathematics, District Academic Senate President
Larry Nakamura, Faculty, Biology

Olivia Njuki, Student

Dr. Shannon Stack, Faculty, HHLPS, LAVC Academic Senate President
Katie Tejeda-May, Faculty, DSPS

Joanne Waddell, Faculty, Women’s PE, Faculty Guild Chapter President
Marvin Zuckerman, Administrator, Dean of Academic Affairs (retired)
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Proofreaders:
Ellen Davis, Rod Moore, Cheryl Stoneham (English Department faculty)
Marvin Zuckerman (former English Department Chair)

Graphic design. JJILA Associates and Charles Wells, LAVC student
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I.A. Mission

The institution has a statement of mission that defines the institution’s broad
educational purposes, its intended student population, and its commitment to
achieving student learning.

Summary

Los Angeles Valley College has a succinct, clearly defined mission statement:
Los Angeles Valley College serves the community by providing
transfer, degree, vocational, transitional, and continuing
education programs in an attractive and accessible learning
environment that fosters student success. Embedded in these
programs are the greater goals of critical thinking and life-long
learning which are necessary for success in the work place and
for furthering one’s education and personal development.

The college also has a vision statement:
Los Angeles Valley College is a beacon for teaching and
learning, research, creativity, collaboration, and the free
exchange of ideas in a climate of openness and respect.

Using these statements as a basis, the college establishes educational
programs and services that are aligned with the needs of our student
population. Since 2001, our Office of Research and Planning has
continuously provided the college with a substantial body of quality data with
which to determine these needs.

Since the last accreditation visit, the college’s primary shared governance
body, the College Council, reviewed the mission statement and decided that it
needed to be revised. This important task was assigned to the Student
Learning Outcomes (SLO) Committee, a subcommittee of the Academic
Senate, ensuring that the revised mission statement would be more strongly
tied to the college’s recently adopted college-wide student learning outcomes.
Along with the two statements the committee added learning goals, which
are summaries of these SLOs.

Our mission statement is integrated with our decision-making processes,
including shared governance, program review, and departmental missions.
Our challenge now is to increase the visibility of the revised mission
statement and make sure that it is consistently printed for reference on the
agendas of shared governance committees. College leaders need to continue
to engage the college community in understanding how the mission, vision,
and goals can be used to direct our activities and decisions.
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LA.1. The institution establishes student learning programs and services
aligned with its purposes, its character, and its student population.

Description

LAVC provides a wide range of educational programs and services for its
student population, which is comprised of those seeking higher education for
the purposes of employment, career change, job training, transfer to a four-
year college or university, or personal enrichment. The population is a
reflection of the community, with many ethnicities represented as well as
varying age groups and economic backgrounds. Our student body is diverse
— 41% Hispanic, 34% White (which includes a large number of Armenian and
Russian students), 13% Asian, 7% African-American, and 5% American
Indian or Other Non-White. English is the primary language for 60% of our
students. About 44% are first-generation college students, 51% are
considered low-income, more than 70% are placed into either remedial math
or English (1.1), and 17% are undecided on an educational goal. Females
outnumber males 60% to 40%. The average age of our students is 28, with
the largest percentage, 34%, between 20 and 24, and the next largest, 23%,
between 25 and 34.

In order to evaluate the needs of the student population and community at
large, the college’s Office of Research and Planning annually compiles data,
which examines the demographics of our student population and the local
communities surrounding the college, and publishes the information in an
annual Fact Book and Effectiveness Manual (1.2). The Office of Research and
Planning collects and interprets survey data on student needs, retention
rates, rates of transfer, and exam placements for math and English. Surveys
of students upon graduation or transfer help to establish the need for
improvement of current programs or the development of new programs (1.3).
Data gathered from the student body has been useful in determining how to
better support the educational process by offering support services such as
financial aid, child care services, tutoring, computer labs, etc. in an effort to
increase retention and academic achievement (1.4).

In order to ensure that we offer programs that correspond to needs in the job
market, the college has formed partnerships with community organizations
such the San Fernando Valley Economic Alliance and local Chambers of
Commerce. With these organizations, the college forecasts the needs of local
industry in an effort to improve and develop academic as well as certificate
training programs. The Job Training Program works closely with businesses
to determine their needs and offer customized curriculum to train new hires
and current employees. CalWORKs provides assistance with childcare,
counseling, classes, textbooks, paid work-study, and other services for students
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on welfare so that they can develop vocational skills leading to meaningful
employment.

The college has a nhumber of strong vocational programs leading to degrees
and certificates, some of the largest being Child Development, Computer
Applications & Office Technology, Computer Science & Info Tech, Electronics,
Nursing, and Respiratory Therapy. All vocational education department chairs
participate in the Career Education Committee, which establishes business
and industry partnerships with college faculty and administration, reviews
departmental allocations of Vocational and Technical Education Act (VTEA)
funding, and ensures that each department holds annual advisory committee
meetings. The advisory committees, consisting of career education faculty
and business and industry consultants familiar with skills needed in today’s
job market, advise vocational departments (1.5).

About 37% of our entering students list transfer as their educational goal
(1.2). The college has a number of programs to facilitate transfer. We have
ongoing collaborations with neighboring colleges and universities for
articulation and outreach. The Team Transfer Committee institutes initiatives
to improve transfer. The Career/Transfer Center offers counseling assistance,
holds a college and majors fair twice a year, and provides bus trips to
universities. Honor students enrolled in our Transfer Alliance Program (TAP)
enjoy a high rate of transfer to the UCs. The college obtained a grant to
establish the Woodbury Connections Center to encourage transfer to nearby
Woodbury University (1.6).

LAVC provides many support programs that focus on the success of all
students (1.7). Among the programs available for our underserved,
disadvantaged, and under-prepared students are:
« Basic skills courses in mathematics and English and personal
development courses
« Tutoring support in 30 on-campus tutoring labs, including General
Tutoring, discipline-specific labs, the Writing Center, and Supplemental
Instruction (SI) to assist students in courses with historically high
attrition rates
» A wide variety of student services and resources, including the
Career/Transfer Center, Financial Aid, TRiO/Student Support Services,
Disabled Student Programs and Services, Puente, Service Learning,
Child Development Center, and Extended Opportunity Programs and
Services (EOPS), to name a few
Along with the Office of Research and Planning, each of these programs
keeps statistics on the success rate of its participants (1.8).
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Furthermore, to focus on underrepresented students, the college created a
Student Equity Plan to address student access and success, close the
achievement gap among student population groups, and maximize the
effectiveness of existing programs by coordinating them. The plan outlines
strategies to serve students more effectively (1.9).

Our Community Education Program offers our community classes for life-long
learning and career training, including online career training courses,
including courses specifically geared to children, teens, and senior adults, in
three sessions year-round. Classes for enjoyment and personal growth are
offered in subjects such as accent reduction, French conversation, graphic
design, salsa dance, CPR, acting, and yoga. The Extension Program has
academies leading to certificates in paralegal, legal secretary, and human
resources assistant fields in two sessions per year (1.10).

Evaluation

Utilizing information from the Office of Research and Planning and program
reviews, the college identifies and responds to the needs of our diverse
population. Statistics on graduation and transfer rates demonstrate that our
instructional programs are fulfilling the needs of our students, thus helping
the college to fulfill its mission.

Due to changes in student demographics, instructional programs have been
tailored to meet the needs of working adults, such as the Program for
Accelerated College Education (PACE) and Weekend College. More evening
classes have been added and hours have been extended for computer labs,
the Writing Center, the Learning Center, and departmental tutoring labs.
Responding to our changing community, the college has added more
noncredit and citizenship classes and credit courses such as Armenian.

As our students have become more reliant on technology, we have enhanced
our methods of service delivery. Research on our library databases can be
conducted from any computer with Internet access. Students can apply for
college, register for classes, schedule counseling appointments, check
financial aid status, obtain transcripts, learn about transfer requirements, and
take an orientation session online. Students may also apply to the
Cooperative Education program online.

To meet the growing need for financial aid, and to serve day and evening
students more efficiently, the Financial Aid office added a full time
microcomputer analyst and increased the number of technicians. To be more
centrally located and accommodate the growing staff, the office moved closer
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to other student services. The new facility features a lab for students to
apply online. The department provides outreach to feeder high schools.

The college is user-friendly for disabled students. Disabled Student Programs
and Services (DSPS) provides accommodation and technical assistance to
approximately 1,000 disabled students per year. To meet the needs of
students with children, the Child Development Center offers extended day
care. It recently increased the number of spots from 72 to 86 and put in a
new playground. The college plans to build a new $11 million child
development facility, which will accommodate even more children.

Survey results show a high level of satisfaction with the education received at
the college, and 98% of students polled would recommend LAVC to family
and friends (1.3).

LA.2. The mission statement is approved by the governing board and
published.

Description

Our new mission statement was approved by the LACCD Board of Trustees
on May 24, 2006 (1.11). Itis published in the college catalog (1.7), schedule
of classes (1.12), and Student Handbook (1.13), is posted in the President’s
Office, and is printed on College Council agendas (1.14). Our vision and
mission statements and learning goals are posted on the college website.

Evaluation
The college meets the standard.

LA.3. Using the institution’s governance and decision-making processes, the
institution reviews its mission statement on a regular basis and revises it as
necessary.

Description

The College Council reviews the mission statement periodically. Recognizing
that the mission statement needed to be more specific to guide planning
more effectively, at its 2003 retreat, the council recommended that the
statement be revised (1.15). Because of the importance of incorporating
student learning outcomes, the task of revising the mission statement was
delegated to the college’s Student Learning Outcomes (SLO) Committee, a
subcommittee of the Academic Senate’s Curriculum Committee, in 2005. The
eight-person committee met frequently, eliciting input from the college
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community, to craft a new statement that would emphasize student
understanding and accessibility and align with our seven college-wide student
learning outcomes. These SLOs, developed by the committee after
considerable discussion and research, were approved in January 2006 (1.16).
The Academic Senate and the college president approved the revised vision
and mission statements, along with learning goals, a summarized version of
the college-wide SLOs, in Spring 2006 (1.17).

Feedback regarding the mission statement is ongoing. Members of college

committees devote time to discussing the mission (1.18). In response to a

survey question posed on Opening Day 2005, “Overall, how effective is LAVC

at fulfilling the goals of our mission statement?” the majority (72%) of faculty

respondents believed that the college was effective or very effective (1.19).

In response to ways the college could be more effective, verbatim responses

included the following comments about our previous mission statement:

» Revisit mission statement to make it stronger

» Post it somewhere

* Needs to be more buy-in from faculty addressing the changing student
population needs

* Needed: A short, memorizable mission statement

» Mission statement is too general

Evaluation

The process for reviewing and revising the mission statement has been
appropriately undertaken. Charging the SLO Committee with the task of
revision was a good step in ensuring that SLOs would be incorporated into
the new statement.

LA.4. The institution’s mission Is central to institutional planning and decision
making.

Description

Responding to a self-identified planning agenda item in our last accreditation
self study, the college president, in coordination with the College Council, the
main college-wide shared governance body, recommended improved visibility
of the mission statement in order to link our mission to decision-making and
planning. In March of 2003, the council discussed the visibility of the mission
statement and made a commitment to feature it in all program reviews, the
college’s web page, all appropriate college publications, on the College
Council agenda, in the catalog, the class schedule, and in graphics displayed
throughout the campus (1.20).
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To determine whether our educational programs meet the needs of our
student population and support our mission, the college employs a regular
cycle of program review. Each department is required to state its mission
and philosophy and explain how it contributes to the LAVC community (1.21).
As of 2006, Student Services Division program reviews are not accepted
without SLOs that tie the program to the college’s mission.

Our mission statement is an umbrella that contains our overarching college
goals. Based on these goals, the college is developing strategic goals to drive
our planning efforts. A subcommittee of the Academic Senate is revising the
educational component of our master plan to create a comprehensive
strategic plan that links the mission and vision statements, college-wide SLOs,
program review, annual budget and planning, and other college plans (1.22).

The College Council and shared governance committees link their decision-
making to the college’s mission. For example, the Budget Committee
monitors the college budget to ensure that it supports our mission. Space
and Work considers ways to promote “an attractive, accessible learning
environment.” The Student Services Committee coordinates student support
services to improve student success. The mission is considered when the
Instructional Programs Committee prioritizes faculty hires and when the
Classified/Administrative Staffing Committee recommends funding for
classified staff and administrators. When reviewing revised course outlines
and proposals for new courses, the Curriculum Committee assesses whether
curricula meet the goals of our mission in promoting student needs, such as
transfer, degrees, etc. (1.23).

Submission of an application for a grant to develop a new program does not
take place without approval by the college president to ensure that the
proposed project is within the scope of the institutional mission and goals of
the college (1.24). The college applies for grants and other funding — for
technology, staff development, etc. — based on how they will help us meet
the objectives of our mission. The mission statement is referred to when the
Block Grant Committee considers the acquisition of equipment (1.25).

Evaluation

Since 2003, the mission statement has been featured more visibly. The
revised mission statement was printed on tote bags and the revised vision
statement on mugs, which faculty received on Opening Day 2006. To remind
college leaders to consider the mission when making decisions, it should be
consistently printed on the agendas of all shared governance committees, not
only the College Council agenda. To publicize the “new and improved”
mission statement on a regular basis, the college should include it on all
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materials that are mailed to the community, such as the mini schedule and
Community Services & Extension schedules, broadcast it on the television
monitors in admissions, the cafeteria, and the fitness center, and promote it
in the State of the Campus address, at town hall meetings, on the website,
and in email communication.

The college’s mission is considered in all of our decision-making processes,
including curriculum review and approval, departmental planning, shared
governance, and grant acquisition. In the process of preparing our new
Education Master Plan, we are making sure to integrate the mission with all
of our planning processes. Through ongoing activities, college leadership
needs to continue to engage all constituencies in understanding how the
statement directs everyday performance of duties and decision-making.

One way the college mission can be better linked to decision making is by
reflecting its goals in our departmental missions. In a random review of 15
academic departments conducted by the self study team in 2005, it was
found that most, but not all, of the elements of the college’s previous mission
statement were reflected in 13 departmental mission statements. Many
departments integrated all of its goals, and some referenced the mission but
did not specifically use any part of the statement (1.26). Since the mission
statement has been revised, departments should take another look at their
department mission statements in light of the changes.

Now that the revised mission statement is tied more strongly to SLOs, it
should serve as a stronger focal point for the college’s efforts to improve
student learning.

Planning Agenda

Communicate the revised mission and vision statements to the campus
community /College Council and Public Relations Specialist]
» Make the mission and vision statements more visible by printing
them on college publications and displaying them on campus
» Feature the mission statement on all shared governance
committee agendas
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Evidence

1.1
1.2
1.3
1.4
1.5
1.6
1.7
1.8
1.9
1.10
1.11
1.12
1.13
1.14
1.15
1.16
1.17
1.18
1.19
1.20
1.21
1.22
1.23
1.24
1.25
1.26

Spring06 placement results

Fact Book and Effectiveness Manual

Exit Survey results

Student Surveys 2000-2005

Advisory committees

Transfer statistics and services

Catalog 2006-07

Research Database

Student Equity Plan, 2004

Community Education/Extension Program catalog
Board of Trustees minutes May 24, 2006
Schedule of Classes

Student Handbook

College Council agenda

College Council retreat minutes 2003
College-wide SLOs

Mission, Vision, Goals statement; Academic Senate minutes
Curriculum Committee minutes October 26, 2005
Faculty Survey 2005

College Council minutes March 25, 2003

Program Review Handbook

Education Master Plan flow chart

Curriculum Committee guidelines

Minority Science and Engineering Improvement Grant proposal
Block grant request form

Departmental missions

Mission
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1.B. Improving Institutional Effectiveness

The institution demonstrates a conscious effort to produce and support
student learning, measures that learning, assesses how well learning is
occurring, and makes changes to improve student learning. The institution
also organizes its key processes and allocates its resources to effectively
support student learning. The institution demonstrates its effectiveness by
providing 1) evidence of the achievement of student learning outcomes and
2) evidence of institution and program performance. The institution uses
ongoing and systematic evaluation and planning to refine its key processes
and improve student learning.

Summary

Los Angeles Valley College considers one of its strengths the ongoing and
extensive dialogue about learning that takes place on campus, engaging
students and faculty in examining and coming up with strategies to become a
more learning centered institution. Our STARS initiative, funded by a grant
from the U.S. Department of Education Fund for the Improvement of Post
Secondary Education (FIPSE), has truly changed campus culture.

A major improvement since the 2001 accreditation visit has been the creation
of the Office of Research and Planning. The office conducts extensive
research and analyzes the findings for planning and decision-making. With
concrete data, planning is not done in a vacuum. Analysis of our programs
and services has helped us to evaluate our progress and refine our practices
to improve student success. By disseminating our outcomes, we have been
able to present a thorough and unbiased picture of our college to the
community we serve.

The college has embarked on the journey of defining and measuring student
learning by thoughtfully crafting seven college-wide student learning
outcomes and a revised mission statement with these learning goals as its
focus.

Many of our institutional processes have been reviewed and modified to
increase their effectiveness. Our budget and planning process has been
revised twice since 2004 to better prioritize budget requests and connect
them to goals. The program review process has been revised to incorporate
student learning outcomes as an instrument to improve program evaluation.
To strengthen the link between program review and budget and planning, the
revised process incorporates the way research is used and clarifies the direct
impact the process has on college-wide planning. A new Education Master
Plan is being created so that for the first time our college-wide SLOs, mission
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and vision statements, program review, departmental annual goals, and
college planning documents will be integrated.

While dialogue about learning has been energizing for the college, the
dialogue that takes place in our shared governance process does not always
seem productive. We need to re-invigorate our shared governance structures
by increasing broad-based participation from faculty, classified staff, and
students. While steps have recently been taken to improve our shared
governance process, we need to ensure that a process of evaluation takes
place regularly to improve the processes that link ongoing planning, budget,
and evaluation.
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I.B.1. The institution maintains an ongoing, collegial, self-reflective dialogue
about the continuous improvement of student learning and institutional
processes.

Description

LAVC recognizes that good communication and ongoing dialogue are
important elements in developing means for improvement of student learning
and institutional processes. We promote dialogue in a number of ways (2.1):

STARS: At the center of LAVC dialogue is the Strategic Team for the
Advancement and Retention of Students (STARS) initiative, which has
engaged faculty, students, administrators, and classified staff in team building
and dialogue to promote student learning. Participants discuss the learning
process and their roles in fostering an environment in which innovative
student-centered teaching pedagogies can contribute to student learning and
success. STARS workshops and roundtables engaged over 700 students and
234 faculty members in dialogue between 2003 and 2006.

Shared Governance: Through this process, all segments of our community
engage in dialogue to develop and implement planning at every level.
Administrators, faculty, students, and staff work together collegially on
planning, decision-making, and conflict resolution. The college president and
the VPs meet with Academic Senate, Los Angeles College Faculty Guild, and
AFT Staff Guild leadership in consultation sessions to discuss issues and try to
resolve them.

College-Wide Gatherings: Frequent open meetings are held to discuss our
Prop A/AA building projects and solicit feedback. The college president holds
periodic town halls, the two most recent ones concerning our financial status
and our construction projects, in which input is solicited.

Professional Development: Faculty, classified staff, and administrators
engage in stimulating dialogue in workshops and training programs on topics
such as diversity, employee relations, sexual harassment, and dealing with
stress. On Opening Day in 2005 and 2006, workshops following the plenary
session offered opportunities for dialogue focused on SLOs.

Program Review: The process allows the faculty and staff of departments
and programs to engage in meaningful dialogue about the work they do.
Departments continually monitor and assess their performance and the needs
of their students.
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Advisory Committees: External advisory committees discuss and assess
vocational and student service programs in light of business and industry
needs, recommending changes to improve programs and better serve
students.

Student Dialogue: Through the Associated Students Union (ASU), students
engage in dialogue that promotes cultural and civic awareness, academic
achievement, and well-being. The Supplemental Instruction (SI) Program
trains student tutors to use dialogue to facilitate learning.

Departmental and Division Activities: At monthly Departmental Council
meetings, department chairs and the vice president of Academic Affairs
engage in dialogue on a wide range of issues, including student retention and
success strategies. Faculty and staff discuss ways to improve student
learning in academic department and program staff meetings. In January
2006, the entire Student Services Division discussed the development and
assessment of SLOs, and on Opening Day 2006, faculty met by department to
create SLOs and assessments for courses and programs in their disciplines.

Accreditation: In the process of preparing our accreditation self-study over
the past two years, a wide cross section of the college community, including
classified staff, students, faculty, and administrators, has had the opportunity
to stop and reflect on our institutional processes and converse at length
about ways we can improve them to promote student learning [see
Organization of the Self Study].

Evaluation

Dialogue regarding the improvement of student learning takes place on
campus and needs to continue. When surveyed, 75% of faculty felt that
faculty and staff engage in dialogue about learning on a regular basis (2.2).
However, only 51% of classified staff felt that was the case (2.3). A good
start was made to involve classified staff in this dialogue at the Wizards of
LAVC staff development event in January 2006, which gave staff a chance to
reflect on the way that everything they do impacts the college and student
learning (2.4). In June 2006, the college president and the Classified Staff
Development Committee met to plan follow-up sessions, including an annual
retreat for classified staff similar to Opening Day for faculty.

STARS has done an excellent job of encouraging dialogue and promoting a
learning-centered environment on campus. Its programs have helped faculty
to develop practices that give students more responsibility for their learning.
STARS workshops were consistently rated in the good to excellent range by
90% of participants (2.5). Although the grant has ended, the program will
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continue. Workshops and forums are planned in which faculty can discuss
issues such as whether grades are representative of learning and what can be
done about students who receive failing grades. The STARS steering
committee is working on the creation of a best practices model by collecting
results from departments that regularly engage in dialogue and document the
improvement of student learning. To create an opportunity for faculty, staff,
administrators, and students to discuss issues and solve problems, Brown
Bag/Coffee Break open forums could be regularly scheduled on campus.

The dialogue that takes place in the context of shared governance does not
always seem productive, especially when discussion is focused on problems
rather than solutions. Often the same issues are brought up over and over,
with no resolution and a lack of focus on clearly identified and agreed-upon
objectives [see Planning Agenda for IV.A.3].

1.B.2. The institution sets goals to improve its effectiveness consistent with
its stated purposes. The institution articulates its goals and states the
objectives derived from them in measurable terms so that the degree to
which they are achieved can be determined and widely discussed. The
institutional members understand these goals and work collaboratively toward
their achievement.

Description

The primary statement of LAVC's goals is found in its recently revised mission
statement, that of “providing transfer, degree, vocational, transitional, and
continuing education programs in an attractive and accessible learning
environment that fosters student success.” These stated goals align with the
purposes of California community colleges. Our mission is tied to our seven
college-wide student learning outcomes, recently created with extensive input
from the college community (2.6).

In addition, 10 overall college goals, linked to the college’s mission, have
guided the college’s planning efforts. The Master Plan Deployment Grid has
graphically illustrated the linkage of these goals and plans with shared
governance and other committees, accreditation standards, and departmental
areas (2.7). These goals are being revised as strategic goals, which will be
part of our new Education Master Plan (2.8). The college’s mission and goals
are tied to its shared governance structures, which develop and recommend
planning and policy (2.9). The mission statement appears on College Council
agendas and guides the decisions of this central governance body, which
serves as a clearinghouse for recommending to the college president policies
developed by its four shared governance committees (Budget, Space and
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Work, Student Services, and Technology), ad hoc committees, and task
forces.

Furthermore, college committees and departments set objectives and develop
activities and strategies to move towards these goals. For example, the
Team Transfer Committee’s strategic plan links its objectives and activities to
the college goal of transfer. Program review guides departments and
programs in setting long-term goals. The program review process has led to
the development of annual departmental goals. The appropriate Academic
Affairs dean meets with his/her department chair or program director on an
annual basis to set goals for the year that relate to the college’s mission
(2.10).

Our Master Plan (2.11) was created to set overall goals for the college. The
updated Facilities Master Plan is guiding our capital construction and
renovation projects (2.12). A comprehensive Technology Master Plan,
completed and approved in 2005, lays out goals for incorporating technology
and is serving as a road map for planning, improving, and evaluating the use
and management of technology resources on campus (2.13). The Student
Equity Plan sets goals for our students in the areas of access, course
completion, ESL and basic skills completion, degree and certificate
completion, and transfer. Developed in 2004 at a retreat with input from
many campus constituent groups, the plan will be updated every five years
(2.14).

Evaluation

The process of setting and understanding goals on a department and
program level has been improved now that the program review guidelines
have been revised (2.15). Departmental goals and objectives are to be
described in terms of how they contribute to the college community.
Departments are asked to connect their program level SLOs to college-wide
student learning outcomes. A needs analysis, recommendations, and action
timeline must link budget to planning and reflect the college’s efforts to meet
goals and objectives. To train department chairs in leadership skills and goal
setting, the VP of Academic Affairs has held a Department Chair Academy,
which will be offered as needed (2.16).

The College Council chair needs to ensure that all shared governance
committees annually review and, if necessary, revise their goals based on
overall college strategic goals.

The college’s mission statement contains the overarching goals for the college
(e.g., that our students will transfer, obtain degrees/certificates, succeed in
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their courses, etc.). The Partnership for Excellence (PFE) goals have been
aligned with our college goals. In the past, PFE targets were tied to the
budget areas used to help increase these goals, such as transfer. For
example, to increase transfer, PFE funded part of our Career/Transfer Center
and transfer efforts (2.17). LAVC had a committee comprised of
administrators and faculty who reviewed PFE goals, progress toward PFE
targets, and PFE budget requests.

In Fall 2006, the State Chancellor’'s Office compiled a report on the “annual
evaluation of district-level performance for California Community College
districts” under ARCC/AB1417, Performance Framework for the Community
Colleges. Appropriate constituency groups on campus (e.g., Team Transfer
Committee, Student Services Committee, etc.) need to set measurable
targets for the LAVC goals and state system indicators. These targets should
be disseminated widely to the campus community.

Planning Agenda

Set measurable targets to assess the achievement of goals [academic year

2007-08]
- Review and modify former PFE targets regarding college goals (e.g.,

transfer, basic skills, degrees and certificates, voc ed) [appropriate

college committees, Office of Research and Planning]

Disseminate these goals and targets widely to the campus community

[College Council/shared governance process]

1.B.3. The institution assesses progress toward achieving its stated goals and
makes decisions regarding the improvement of its institutional effectiveness
in an ongoing and systematic cycle of evaluation, integrated planning,
resource allocation, implementation, and re-evaluation. Evaluation is based
on analyses of both quantitative and qualitative data.

Description

The college uses program review, annual departmental goals, and an annual
budget and planning process for ongoing planning and evaluation. These
regularly recurring methods of planning and assessment involve the entire
college community, with the goal of integrating evaluation and resource
allocation. Departments and programs set goals, assess goals, make
changes, and then re-evaluate the goals through program review and annual
requests for data/evaluation (2.18). Departments and programs are
evaluated through the regularly scheduled, comprehensive process of
program review undertaken by academic departments and programs every
five years, vocational education areas every two years, and Student Services
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every six years. The college has made completion of program review a
prerequisite for budget requests, priority in the ranking for probationary
positions, support staff, equipment, and improvement of facilities. Progress is
measured through the collection and analysis of research data on a college-
wide scale, reported annually in the Fact Book and Effectiveness Manual
(2.19). Evaluation of goals are made both on an annual cycle with annual
department goals and on a five-year cycle through program review.

As a further framework for planning, department chairs and program
directors meet with their the deans each fall to review goals accomplished in
the previous year and plan for the current year to make improvements, which
may have budget allowances attached. Together they evaluate their goals as
they relate to the college’s mission and program review. Through this
procedure, required by the LACCD/LA College Faculty Guild agreement,
Article 17.D.4 (2.20), the essential planning and budgeting process for the
college is initiated at the departmental level, leading to evaluation,
adjustment, and approval by the Budget Committee, and then submission to
the College Council. The process sets the foundation for budget requests for
the upcoming academic year.

The deliberative and collaborative college-wide process of setting annual
departmental goals forms the basis for the annual budget and planning
process, resulting in the development of the annual Operation Plan (2.21),
the college’s statement of how its resources will be allocated for the coming
year in order to advance its goals, which is submitted to the district and the
Board of Trustees for approval. The process by which the budget plan is
created requires each program and department to assess its needs on a
short-term and a long-term basis, based on annual department goals and
program review. The Budget Committee’s budget and planning calendar
includes reports from the Academic Senate’s Instructional Programs
Committee (IPC) and the Administrative/Classified Staffing Committee (2.22).
The budget request form guides department chairs and program directors in
planning their annual budgets effectively by requiring them to list future
needs and prioritize requests based on program review goals (2.23). The
block grant request form aligns with short-term and long-term goals and
plans by linking them to the college mission statement (2.24).

Evaluation
Although 72% of faculty surveyed in 2005 indicated that LAVC was effective
at fulfilling the goals of its mission statement (2.2), linking our goals to

measurable targets (as mentioned in 1.B.2 above) will allow us to more
clearly assess our success in a quantifiable way.
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Since the inception of the Office of Research and Planning, the college has
made great strides in its ability to gather accurate and useful data.
Demographic and performance data, surveys, and evaluations have been
essential in program review, so that the planning and evaluation process can
be based on data instead of speculation. Department chairs and program
directors have come to rely heavily upon this office for research reports to
evaluate the effectiveness of their departments and programs, using
information to assist them in planning effectively. Data is published annually
and made available on the college website so that information on student
success, retention, degrees, and transfer is readily available.

In a continuing effort to improve the way we meet our goals, LAVC has
worked diligently to implement the 2001 ACCJC recommendation citing
program review as the tool to utilize for institutional planning and evaluation
of the mission, goals, and objectives of the college. One full cycle has been
completed and all of the college’s academic departments have completed
their program reviews. The second cycle commenced in 2006 (2.25). All
Student Services departments have completed the process and are currently
in their second cycle. Requiring the completion of program review for
funding and hiring priority emphasizes the importance of the process. The
majority of faculty (69%) indicated that they took part in the program review
process in their departments (2.2). Program review has led to necessary
improvements, such as the termination of the AS degree in Wildland Fire
Technology and the addition of five new skills certificates and an AA degree
in Hebrew Studies.

Program review is central to our facilities master planning process. For
example, the Allied Health and Sciences building plan includes a lengthy
section that utilizes portions of program review for the various disciplines to
be housed in the building, demonstrating how the programmers and Building
User Group (BUG) members referenced program review in designing the
facility (2.26).

1.B.4. The institution provides evidence that the planning process is broad
based, offers opportunities for input by appropriate constituencies, allocates
necessary resources, and leads to institutional improvement.

The shared governance model utilized at LAVC is the framework for decision-
making and planning that connects the college’s goals and strategies with the
allocation of resources needed to fulfill them. The shared governance
committees of Budget, Space and Work, and Technology, as well as the IPC,
are directly responsible for prioritizing the allocation of resources. In
addition, the IPC is responsible for overseeing and approving program
reviews, determining FTE allocations to departments, and prioritizing faculty
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hiring. The Administrative/Classified Staffing Committee makes
recommendations and prioritizes the hiring of classified staff and
administrators. These committees, as well as the shared governance Student
Services Committee and the Academic Senate’s SLO, Curriculum, and
Education Master Plan committees, are responsible for making decisions that
lead to institutional improvement.

The views of the campus community are conveyed through recommendations
forwarded from the four shared governance committees to the College
Council, and then to the president, who makes the final decision. Members
of the college community provide input through their constituency
representatives. An employee or student may contact his/her representative
on a shared governance committee to make his/her views known. The voting
members of the College Council consist of representatives of the major
constituencies on campus. The Los Angeles College Faculty Guild chapter
president and the Academic Senate president select faculty members, and the
AFT Staff Guild chapter chair selects classified staff to serve on shared
governance committees.

Our planning process elicits input from the college community. The firm
responsible for creating our 2002 Master Plan conducted interviews with
representatives from all departments and programs on campus (2.27). The
college community was interviewed extensively in the preparation of our
Technology Master Plan (2.28). Facilities planning is broad-based, involving a
vast cross-section of the college. Three members of the Space and Work
Committee sit on the Facilities Master Plan Committee as voting members and
report back to their constituencies on Space and Work, the Academic Senate,
and Departmental Council. The committee working to create our Education
Master Plan is an Academic Senate subcommittee that includes
administrators. When completed, the plan will be sent to the shared
governance committees for input.

Essential planning has been carried out by the ad hoc Enrollment
Management Task Force established by the college president, which includes
broad-based representation from administrators in Academic Affairs, Student
Services, the President’s Office (the president, marketing, and the Office of
Research and Planning), Administrative Services (the College Budget Office
and bookstore), classified staff in high school recruitment and outreach, and
faculty in math, English, the Academic Senate and the Los Angeles College
Faculty Guild (2.29). After discussing data on student demand and
scheduling, the task force found new ways to look at enrollment data and
implemented new marketing and outreach techniques, scheduling changes,
and initiatives such as telephone recruitment, listing of open classes on the
college website, New Student Welcome Day, and One-Stop Registration Day
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for continuing students. The English Department reworked its higher level
course offerings on a cyclical schedule so that resources could be allocated to
the higher demand courses more often.

A vital component of the planning process is input from the business
community. All of our vocational education departments (Media Arts,
Business, Photography/Journalism, Child Development, Technology,
Administration of Justice, CAOT, Nursing, and Respiratory Therapy) have
advisory committees that meet at least once each academic year, as do
several programs/grants (IDEAS, EOPS, Wings, CIPA/NASA). Advisory
committees assist in program planning by discussing progress in meeting
program goals (2.30).

Evaluation

All segments of the college community have an opportunity to actively
engage in guiding the development and implementation of college planning.
Our shared governance structure allows for broad representation; however,
the college needs to involve a broader range of participants. Some of the
same people sit on more than one committee, and there are few vacancies
because some members and chairs serve term after term, with no limits.

Although 84% of faculty indicated that they were aware of their obligation to
participate on committees (2.2) and service is a duty required in Article 32 of
their bargaining agreement (2.20), many faculty members do not participate.
Efforts to recruit faculty are made on Opening Day and through emails sent
when seats become available; the Academic Senate and the Faculty Guild
should try to involve more faculty. Although 67% were aware of the
opportunity to participate, many classified employees are reluctant to serve
on committees (2.3). The Wizards of LAVC event (2.4) encouraged staff
involvement, and every attendee received a shared governance handbook.
The college president has advised supervisors to allow their staff to serve on
committees. Year to year, student participation in shared governance varies.
Recruitment is difficult -- 69% of students who responded to an ASU survey
said that they would not volunteer to sit on a campus governance committee
(2.31). Incentives might encourage students to serve. Expanding the
number of participants from each of these constituencies would result in a
model that is more reflective of the campus as a whole.

Successful collaboration by a broad base of participants on the Enroliment
Management Task Force resulted in an improvement in our Fall 2006
enroliment over the previous fall semester. The composition of the
committee underwent changes in 2005-06 due to changes in the faculty
bargaining agreement, which resulted in the creation of a separate committee
on enrollment management under the umbrella of the Academic Senate. It
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has been proposed that the original task force and the new committee be
merged.

Planning Agenda

Encourage broad-based participation in the planning process that is more
reflective of the campus as a whole
- Recruit a wider base of faculty members to serve on shared
governance and college committees, as well as the Academic Senate,
and discuss the feasibility of term limits [LA College Faculty Guild
chapter president, Academic Senate president]
Increase efforts to encourage more classified staff to participate
Actively recruit more students, especially from the non-ASU population,
and consider offering incentives, such as credit through Service
Learning or directed study [Associate Dean of Student Services, ASU
president, Service Learning Coordinator]

1.B.5. The institution uses documented assessment results to communicate
matters of quality assurance to appropriate constituencies.

Description

The college disseminates information to communicate quality assurance
(2.32).

Office of Research and Planning: The college depends on the Office of
Research and Planning to collect and publish information related to quality
assurance. The office publishes several newsletters and reports each year in
addition to Student Profile Brochures, Bookmarks, and the annual Fact Book
and Effectiveness Manual (2.19), which is distributed in hard copy to all
campus constituencies, the Patrons Association board members, the ASU
President, the Valley Star student newspaper staff, the LACCD Board of
Trustees, district administrators, and external college and university
researchers. The Fact Book and other reports are available on the college
web site. Assessment results are also shared at committee meetings. The
office maintains and publishes an annual report/database of all research
projects (2.18). LAVC publishes Student Right to Know (SRTK) data in the
catalog, the class schedule, and on our website.

Web Site (www.lavc.edu): The college’s comprehensive website provides
easy access to all our research data, mission, plans, and other information.
According to our search engine company, FreeFind, the campus web site
averages around 10,000 hits per month using the search function. A link to
our website can also be found on the district website, www.laccd.edu.
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Valley Star: Ten issues of the student newspaper are published each
semester; 3,500 copies of each issue are printed and distributed throughout
the campus as well as to the district’'s governing board and chancellor, district
administrators, elected officials at the city, county, state and federal level
who represent the area in which the college is located, and various local
businesses. The paper is online at www.lavalleystar.com.

Public Relations Office: The Public Relations Office maintains a mailing list of
approximately 1,900. It publishes and disseminates data, newsletters, news
releases, advisories, marketing brochures, and flyers. Email news alerts are
sent to all users on campus, to the press, elected officials (local, state, and
federal), business and community leaders and associations, neighborhood
associations, educational groups and institutions, the State Chancellor's
Office, retirees, and alumni. The office sends out a quarterly printed
newsletter, The Monarch News, and a semi-annual brochure. A re-Vitalizing
Valley College bulletin is distributed to the campus community with updates
on the bond projects. A brochure highlighting outstanding achievements of
faculty and students is distributed to potential students, business and
community leaders, and visitors. The office produced Excellence in
Education, a series of monthly 30-minute television pieces for Adelphia Cable
describing some of the college’s programs.

Foundation: The Patrons Association, the non-profit foundation established
to benefit students and college programs, publishes a newsletter and an
annual report. Its executive officers and board members are community
members dedicated to improving communication among faculty, students,
and the community. The newsletter is placed in campus mailboxes and
mailed to 2,000 donors and potential donors in its database. Information on
the foundation is posted on our college website.

Shared Governance: Meetings of the shared governance committees are
open to all. Minutes of College Council meetings are available on the LAVC
website.

Town Hall Meetings: Information is shared with the college community at
town hall meetings, most of which during the last several years have related
to our budget situation and our Prop A/AA building projects (2.1).

Departmental Advisory Committees: Members of advisory committees are
provided with assessment information, such as pass/fail rates, for the
department or program they advise.

Community Advisory Committees: The LAVC Prop A/AA Citizens’ Committee,
representing public interest groups and the community at large, meets every
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other month to review the progress of the bond projects. Meetings are open
to the public. Besides the nine local college committees, there is also a
District Citizens’ Oversight Committee. As mandated by law, the committees
provide oversight to ensure that bond revenues are expended only for the
purposes authorized. Minutes from the meetings may be accessed through
the LAVC website www.lavc.edu/propa/collegecitizen.html.

Program Review: Thorough reviews of all aspects of courses and programs
at the college are available in each department and are on file in the Office of
Academic Affairs.

The college works extremely hard to conduct assessments of our various
programs and share the results with the appropriate constituencies, for
example (2.33):

Supplemental Instruction (Sl1), a series of weekly study sessions for students
taking courses defined as historically difficult, is offered to students who want
to improve their understanding of course material and improve their grades.
The program conducts ongoing assessments and communicates results to the
college community.

Strategic Team for the Advancement and Retention of Students (STARS), an
initiative that brought students and faculty together to create a more learning
centered institution, evaluated the program for quality assurance and used its
research results to inform discussions and decisions in shared governance
committees, as well as the LACCD Integrity Task Force and the State
Academic Senate. Data is distributed at STARS steering committee meetings
and is posted on the U.S. Department of Education site.

Service Learning Program, which integrates community service into the
curriculum by connecting students with volunteer agencies, conducts various
assessments, which are published by the Office of Research and Planning and
posted on our college web site.

Institute for Developing Entertainment Arts and Studio (IDEAS), one of six
regional state centers of the Multimedia & Entertainment Initiative of
Economic and Workforce Development, provides training in digital media
tools for professionals currently working in the entertainment industry and
local area media arts faculty. Evaluation data is shared with program staff
and is included in the annual report to the funding agency and advisory
committee.
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Evaluation

Through the efforts of our Office of Research and Planning, the college
provides high quality research to both the campus community and the public.
With the publication and dissemination of our fact book, surveys, data
profiles, outcomes reports, grant research information, and student profile
brochures, the college makes every effort to communicate the quality and
integrity of the institution.

Programs are diligent in their self-evaluations, which are regularly conducted
and published. The evidence and findings of the research are shared with
appropriate constituencies on campus and the community at large.

1.B.6. The institution assures the effectiveness of its ongoing planning and
resource allocation processes by systematically reviewing and modifying, as
appropriate, all parts of the cycle, including institutional and other research
efforts.

Description

The college’s master plans have undergone many changes since the last
accreditation. In May 2002, a consultant firm completed our current five-year
Master Plan document, which included an educational and a facilities
component (2.11). With the passage of bond measures in 2001 and 2003,
which provided LAVC with over $286 million to fund major construction and
renovation projects (the first major campus-wide facilities improvement at the
college since its founding in 1949), it was necessary to draft a new Facilities
Master Plan to accomplish the comprehensive planning necessary to fulfill our
educational goals as well as the goal of providing “an attractive and
accessible learning environment.” Using elements from the 2002 Master Plan
and input from Building User Groups (BUGs) and the Facilities Master Plan
Committee, the document underwent numerous changes with several
consultants, was approved in 2003, and updated in 2005 (2.12).

The educational component of the Master Plan is currently being revised to
align with our college-wide student learning outcomes, the revised vision and
mission statements, program review, departmental annual goals, and other
planning documents. A subcommittee of the Academic Senate is working on
completion of a new Education Master Plan, which will include a strategic plan
and flow charts detailing the linkage among planning documents and the way
our governing structure supports decision-making processes (2.8).

The program review process has completed one cycle. To improve its
effectiveness, the process was revised in 2006 to incorporate SLOs. As part
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of this overhaul, formalized documentation must now be included to ensure
that planning consistently includes evaluation of research data and resulting
adjustments, where appropriate (2.15). The college recently began
instituting program review for Administrative Services and the President’s
Office and all of their operations, plus the Office of Academic Affairs and the
Office of Student Services, so they will be included in our ongoing cycle of
evaluation.

Since the last accreditation, the college developed the Master Plan
Deployment Grid (2.7), which shows the integration of all college committees
with plans, accreditation standards, and college goals. These goals are
currently being revised as we create strategic planning goals as part of our
revised Education Master Plan. The College Council evaluated its role at its
annual retreat in 2006, leading to the latest revision of the Shared
Governance Handbook, which has been updated several times since the
inception of shared governance in 1990 (2.9).

To assure the effectiveness of ongoing resource allocation processes, the
annual budget and planning process has been revised twice. A Budget
Committee subcommittee made major revisions to the budget and planning
calendar (2.22) by including reports from the committees that prioritize hiring
and FTE allocation. The inclusion of these reports has helped the Budget
Committee make decisions. The new budget and planning request forms
have given department chairs and program directors more guidance in
planning their annual budgets by requiring them to list future needs and
prioritize requests based on program review goals (2.23). The block grant
request form has been revised to align with short-term and long-term goals
and plans that are linked to the college mission statement (2.24).

Evaluation

Institutional planning processes at LAVC are continually evolving through
ongoing review and reorganization. The college embraces the notion of
ongoing planning; nevertheless, it is not always evident where planning stops
and implementation begins. Because the college employs a collaborative
approach to decision-making, sometimes the objective of reaching a clear and
final decision on matters is lost. It has not always been clear which college
entity is fully responsible for the integration of goals and planning.
Theoretically, it is the College Council, which holds the key to improving the
processes that link ongoing planning, budget, and evaluation.

The focus of the annual College Council retreat has varied over the years,

depending on college needs. Recognizing that the specific role,
responsibilities, and processes of the College Council needed to be more
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adequately delineated, a subcommittee has revised the shared governance
document by clearly defining its structure and procedures, as well as those of
its committees, using suggestions made at the June 2006 retreat. In order to
ensure that the committees are linked so that goals, SLOs, planning, and
implementation are integrated, the council needs to regularly review its
leadership role and take specific steps, if necessary, to amend its processes.

Progress has been made in reviewing and modifying the planning process to
improve the link between resource allocation and research, planning, and
outcomes. The deployment grid and the budget and planning calendar are
just two of several documents that have improved integrated planning.
Revising the educational component of our master plan has been a complex
process and thus is taking a long time to accomplish. Nevertheless, a
thorough cycle of review and evaluation is necessary to assure relevance.
When our new Education Master Plan is completed, the college will have
integrated planning processes aligned with our mission and student learning
outcomes.

Planning Agenda

Evaluate the effectiveness of the College Council and its committees to be
sure they stay on course in following newly revised processes that link
ongoing planning, budget, and evaluation [College Council][beginning Spring
2006, every other year]

1.B.7. The institution assesses its evaluation mechanisms through a
systematic review of their effectiveness in improving instructional programs,
student support services, and library and other support services.

Description

Instructional programs, student services, and library and learning support
services are systematically reviewed and assessed with the goal of improving
teaching and learning strategies and finding ways to boost our numbers in
the areas of recruitment, enrollment, retention, graduation, and transfer.

Program review, the integral assessment mechanism used at LAVC,
constitutes a method of measuring and evaluating the success, or lack of
success, of departments and programs. The annual goals stated in program
reviews consist, in part, of measurable data relating to student achievement.
The data provided by the Office of Research and Planning is tailored to each
program/department. The results of student surveys and data profiles assist
departments with their planning efforts. The Research Database (2.18)
illustrates how frequently and consistently our departments and programs
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now rely on statistical measurements to monitor the progress and
improvement of their approaches.

Evaluation

Survey results demonstrate satisfaction with the procedures used by the
Office of Research and Planning to gather and analyze its data (2.34).
Informal feedback from departments and programs also show satisfaction
with the research provided.

Positive changes in methods of instruction, course content, and course
support are put into practice as a result of evidence-gathering instruments
such as program review and other procedures that collect data regarding the
student experience at LAVC. The use of quantitative and qualitative data to
assess student learning is common throughout the campus. Deans, chairs,
instructors, and providers of student services request the collection of data
and study the results. In some cases, they implement new or revised
practices, and at a later date check to see if such practices have resulted in
improvement.

The measurement process is a cycle, specifically, a cycle of research leading
to planning leading to implementation leading to more research.
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Examples of college-wide dialogue

Faculty Survey 2005

Classified Staff Survey 2006

Wizards of LAVC agenda and materials
STARS evaluations summary

College-wide SLOs

Master Plan Deployment Grid

Education Master Plan drafts

Shared Governance Handbook

Committee goals; annual department goals
Master Plan

Facilities Master Plan

Technology Master Plan

Student Equity Plan

Program Review Handbook

Department Chair Academy training series
Team Transfer Committee transfer plan
Research Database

Fact Book and Effectiveness Manual
LACCD/LA College Faculty Guild agreement
Operation Plan

Budget and planning calendar

Budget request form

Block grant request form

Program review schedules

Allied Health and Sciences building plan
Master Plan 2002 interviews

Technology Master Plan interviews
Enrollment Management Task Force
Vocational programs advisory committees
ASU Program Review Survey Spring 2003
Public Relations Office; Patrons Association newsletter, annual report
Evaluations of SI, STARS, Service Learning, IDEAS programs
Office of Research and Planning program review survey
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IL.A. Instructional Programs

The institution offers high-quality instructional programs in recognized and
emerging fields of study that culminate in identified student outcomes leading
to degrees, certificates, employment, or transfer to other higher education
institutions or programs consistent with its mission. Instructional programs
are systematically assessed in order to assure currency, improve teaching and
learning strategies, and achieve stated student learning outcomes. The
provisions of this standard are broadly applicable to all instructional activities
offered in the name of the institution.

Summary

Instructional programs at Los Angeles Valley College lead to a variety of
outcomes: Associate Degrees, occupational certificates, college and university
transfer, training and skills enhancement, and personal growth. The college
provides a wide range of courses and programs to meet the needs of
students with varied educational objectives. We recognize the changing
educational needs of the community we serve. To meet the needs of
working adults, we offer a variety of evening classes as well as accelerated
and weekend programs. We are taking steps to expand our distance
education program by increasing the number of online and hybrid classes.
Based on student demand, we created five new skills certificates and an AA
degree in Hebrew Studies and discontinued the AS degree in Wildland Fire
Technology.

Faculty play the central role in evaluating and improving our courses and
programs to ensure high quality through a strong curriculum review and
approval process. The policies and procedures of our Curriculum Committee
ensure the integrity of our courses and programs, all of which are held to the
same high standards. Since the last accreditation, we have demonstrated
that we take program review seriously. All academic departments have
completed one program review cycle.

Since the last accreditation visit, the college has engaged in extensive
dialogue about student learning, mostly thanks to a FIPSE grant that has
funded the Strategic Team for the Advancement and Retention of Students
(STARS) program. We have begun a culture shift on campus by engaging
faculty and students in dialogue about student learning outcomes, academic
integrity, academic freedom, and student engagement. Faculty and students
have worked together in workshops and roundtables to discuss strategies for
changing classroom practices to reflect a more student-centered approach to
teaching and learning. As a result of these dialogues and in conjunction with
the Student Learning Outcomes (SLO) Committee, the college has adopted
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seven college-wide SLOs and revised the mission and vision statements to
emphasize student learning and success. In Fall 2006 we began in earnest
the process of creating and assessing SLOs on the program and course level.

We are now on the road to fully infusing SLOs throughout all areas of the
college and creating assessment mechanisms and a timeline for implementing
them. The program review process has been revised so that departments
have a mechanism to establish and assess program and course-level SLOs on
an ongoing basis. The challenge will be to keep up the momentum for this
process so that continuous review, improvement, and implementation
become an integral part of the college.

84 Instructional Programs



ILA.1. The institution demonstrates that all instructional programs,
regardless of location or means of delivery, address and meet the mission of
the institution and uphold its integrity.

Description

In accordance with our mission to provide transfer, degree, vocational,
transitional, and continuing education programs (3.1), the college offers a
wide range of programs and courses, credit, noncredit, and not-for-credit.
We offer 47 AA and AS degrees, 55 occupational certificates, and one non-
occupational competency certificate (3.2). Extension, Job Training, and
CalWORKs programs provide vocational training for adult re-entry students.
Community Education programs promote lifelong learning for the general
community (3.3).

Program review provides assessment mechanisms to determine how well our
departments are doing in maintaining the integrity of our curriculum. Each
course within each program follows a course outline of record that is regularly
reviewed and updated by faculty within the discipline to ensure that it
continues to serve student needs. The Academic Senate’s Curriculum
Committee reviews all updated course outlines and ensures that all
prerequisites have been validated (3.4). Factors determining the design of
degree and certificate programs to uphold the college’s mission are reflected
in the request form for proposed new programs, which asks for responses
concerning student demand or need, UC and CSU requirements, advisory
committee recommendations, as appropriate, and needs related to
industry/business, among others (3.5).

Evaluation

The college ensures that all of its instructional programs meet the needs of
students, fulfill its mission, and uphold its integrity. All sections of a specific
course within a program follow the same course outline, regardless of the
mode of delivery. Faculty and administrators review programs regularly to
ensure their continued efficacy and relevance. The Curriculum Committee
ensures that our degree and certificate programs maintain high standards
through a continuing process of overseeing the validation, revision, and
updating of curriculum to ensure focused study and structure for successful
outcomes for our students.

Dialogue takes place within and among departments, in professional
development activities such as Opening Day, roundtable discussions, STARS
workshops, departmental meetings, and campus-wide committees to make
sure that courses and programs are relevant, current, and effective.
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Considering the wide-ranging goals of our student body, LAVC translates our
mission into practical results by effectively facilitating transfer to four-year
institutions and providing a wide range of high quality vocational, general,
transitional, and adult education programs.

II.A.1.a. The institution identifies and seeks to meet the varied educational
needs of its students through programs consistent with their educational
preparation and the diversity, demographics, and economy of its
communities. The institution relies upon research and analysis to identify
student learning needs and to assess progress toward achieving stated
learning outcomes.

Description

Student educational needs are determined by research, assessment results,
student identified goals (transfer, certificates, etc.) through the application
process, and enrollment demand. Research data compiled by the Office of
Research and Planning and published in the annual Fact Book and
Effectiveness Manual (3.6) provide extensive information on student
demographics to assess needs as well as performance data to evaluate
student progress, as determined by such measures as retention, graduation,
and transfer rates, degrees awarded, etc. We have conducted campus-wide
surveys (3.7) and specific program evaluation surveys (3.8) that have
provided information used for evaluation and planning.

Our students are assessed in math, English, reading, and chemistry. More
than 70% of our incoming students test into either remedial math or English
(3.9). These assessment results provide academic preparedness information
that is used by department chairs in scheduling courses and numbers of
sections and by counselors to advise students to take appropriate classes.

Our degree, certificate, and transfer programs are designed to meet the
needs of students ready for college-level courses. In addition, we offer
credit, non-degree applicable basic skills courses in math, English, speech,
ESL, and developmental communications through regular departments.
Learning skills and personal development courses are additional ways we
meet student needs. Since 73% of our noncredit students are not U.S.
citizens (3.6), our noncredit courses in ESL and citizenship are designed to
meet the needs of our large immigrant student population.

Evaluation

By identifying the educational preparation level of our students, the college
has established appropriate learning support programs and basic skills classes
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to meet their needs. Our program review process assesses the effectiveness
of our departments and programs by determining if stated goals are being
met and additional measures are needed to help accomplish those goals.
Departments determine annual goals, which are reviewed with the
appropriate dean. These goals link back to goals established during the
program review process.

The Road Map to Success (3.10) graphically lays out the sequence of basic
skills courses in English, reading, ESL, speech, study skills, and personal
development that students need to take to prepare for college level courses.
More effort should be made to coordinate these courses and to communicate
this information to students to ensure their progress through the sequence.

IIA.1.b. The institution utilizes delivery systems and modes of instruction
compatible with the objectives of the curriculum and appropriate to the
current and future needs of its students.

Description

To meet the wide-ranging needs of our students, LAVC offers courses using
different modes of delivery. Most courses are offered in traditional formats;
however, a growing number are being offered in compressed schedules,
through distance education, or as hybrid courses. The Program for
Accelerated College Education (PACE) program serves working students who
require an accelerated means to complete Associate Degrees or lower division
requirements for transfer. Short-term classes are offered in several
departments, including Nursing, PACE, and CalWORKs. Virtual Valley
(Academic Computing and Distance Learning) provides students with an
alternative way to take college-level courses either completely online or as
hybrid courses. All sections of a course, regardless of mode of delivery,
follow the same course outline, and students must meet the same course
objectives.

Evaluation

Survey results show that the majority of students have online access and a
computer at home, work either full or part-time (3.7), and are interested in
accessing course material online (3.8). Although our distance education
program has grown slowly since its inception in Fall 1999, and relatively few
online and hybrid courses are currently offered, some faculty members have
expressed an interest in developing them. As a first step in expanding the
program, the duties of our distance education coordinator have been divided
into two positions. In Fall 2006, the new distance education trainer began to
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recruit and train faculty for online teaching and is developing a new website
for the program.

Planning Agenda

Address the student need for flexible scheduling and nontraditional delivery
systems by expanding alternatives such as short term, online, and hybrid
courses [Office of Academic Affairs, department chairs, Instructional
Programs Committee (IPC), Distance Education Coordinator, Distance
Education Trainer]

II.A.1.c. The institution identifies student learning outcomes for courses,
programs, certificates, and degrees; assesses student achievement of those
outcomes; and uses assessment results to make improvements.

Description

The Student Learning Outcomes (SLO) Committee, a standing subcommittee
of the Curriculum Committee, with input from the campus community, has
drafted seven college-wide student learning outcomes (3.11). It also revised
the vision and mission statements of the college to align them with these
SLOs and included learning goals, a summary of the SLOs (3.1). The
assessment phase for the college-wide SLOs is in the beginning stages.

With the formation of the SLO Committee in Spring 2004, we began laying
the groundwork to create a culture shift on campus. On Opening Day in 2004
a breakout session on SLOs allowed faculty to provide input on what should
be included in the college-wide SLOs and how they saw their programs
supporting them. In 2004-2005, workshops were conducted through STARS
to help faculty and students better understand SLOs. On Opening Day 2005,
student learning outcomes were a major topic, with a keynote speaker on
SLOs and assessment, followed by breakout sessions to discuss and develop
SLOs. Three courses -- Spanish 1, Sociology 1, and Math 115 -- were
targeted to begin developing SLOs in Fall 2005. Students from these courses
attended a student-faculty retreat and discussed SLOs and assessment with
their instructors. On Opening Day 2006, after a presentation at the general
session, faculty participated in workshops within their respective disciplines to
work collaboratively on writing program-level or course-level SLOs (3.12).

Over the last two years, several departments have begun developing SLOs in
their disciplines (3.13). The math department has been gathering data by
using embedded questions on the final exams of all elementary algebra
classes. The English department has been piloting the use of holistic scoring
of common essay exams to focus on specific skills [see II.A.2.g]. The
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women’s PE department has developed department outcomes, included
individual course SLOs on syllabi, and is developing a physical activity
awareness survey to be given to each student enrolled in a P.E. class at the
beginning and end of every semester. A team of three instructors in Spanish
has created SLOs for Spanish 1, including alignment to the college-wide
SLOs. The team’s next step is to have this template approved by the foreign
language department for use in all its courses.

Currently, course objectives are clearly stated in the course outline of record
and faculty determine how the objectives are assessed. In Fall 2006, the SLO
Committee began training on the assessment of SLOs and will be working
with departments to help them develop SLOs and assessments at both the
course and program level.

Evaluation

The SLO Committee and STARS have helped faculty to make significant
progress in having a clearer vision of how to proceed with the student
learning outcomes and assessment cycle (SLOAC) process, not only in
determining SLOs at the course, program, and college level but in taking the
next crucial step of developing assessment measures. In Fall 2005, the
majority of faculty (67%) said they were aware of SLOs (3.14). STARS has
brought faculty and students together to engage in dialogue about the
learning and teaching process and the roles of each of the stakeholders in
that process. Several departments have moved beyond dialogue to begin
composing SLOs and ways to assess them.

The SLO Committee has set a first year goal that all disciplines in academic
departments will develop at least one course level outcome for a core course
and begin assessing that SLO. Each department will establish a plan for how
they articulate course level SLOs for all courses over the next five years.
Additionally, each program will establish two to four program level SLOs
established for each program with a plan for assessing these over the next
five years. Opening Day 2006 was the kick off for this endeavor.

Planning Agenda

Establish SLO assessment cycles throughout the college:

» Incorporate SLOs through program review, with each department/area
identifying program level SLOs that link to college-wide SLOs, as well
as course level SLOs [department chairs/program directors and
appropriate committees]
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» Use program reviews to support the updated Education Master Plan
(see I1.A.2.f), the document through which SLO assessment cycles will
be implemented [/IPC]

» Include five-year assessment cycles with progress on meeting goals to
be updated annually [ department chairs/program directors and
appropriate committees]

« Communicate SLOs to the college through the Education Master Plan,
website, catalog, schedule, annual reports, course syllabi, student
orientation and handbook, staff development, graduation, etc. /SLO
Committee]

IIL.A.2. The institution assures the quality and improvement of all
instructional courses and programs offered in the name of the institution,
including collegiate, developmental, and pre-collegiate courses and programs,
continuing and community education, study abroad, short-term training
courses and programs, programs for international students, and contract or
other special programs, regardless of type of credit awarded, delivery mode,
or location.

Description

The college uses program review to assess the effectiveness of our degree
and certificate programs in meeting their stated goals and objectives and
maintaining the integrity of our curriculum. The Curriculum Committee is
responsible for ensuring that these programs meet high standards. Quality is
also assured through validation from external reviews, as in the case of our
nursing program, which is approved and accredited by the State Board of
Registered Nurses and the National League for Nursing Accrediting
Commission (NLNAC) (3.15), and the Respiratory Therapy program, which is
nationally accredited by the Committee on Accreditation for Respiratory Care
(CoARC) in conjunction with the Commission on Accreditation of Allied Health
Educational Programs (CAA-HEP) (3.16).

In addition to certificate and degree courses, LAVC offers noncredit ESL and
learning skills courses through CalWORKs, developmental and pre-collegiate
courses through regular departments (including remedial English,
developmental communications, math, speech, and learning skills), short-
term classes through PACE and Weekend College, ACE (concurrent high
school enroliment), extension and community education, study abroad,
cooperative education, and international student programs. While criteria
and processes vary somewhat by program, all of our regular instructional
programs, including the study abroad program, which runs through a regular
department, are subject to the program review process and undergo review
by the Academic Senate’s Instructional Programs Committee (IPC) and
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Curriculum Committee. Our contract education courses and job training
programs, offered in partnership with businesses and the County of Los
Angeles, are subject to their own evaluation procedures (3.17). Job training
also offers credit courses, using regular curriculum and hiring instructors
through department chairs.

Extension Program courses are monitored for instruction and content after
each academy through evaluations to ensure academic integrity, quality,
student performance, and student satisfaction. Paralegal education must be
in compliance with state regulations. Community Education students fill out
class/instructor evaluations (3.18). Both Extension and Community Education
are enterprise activities for the college, and the classes and programs offered
reflect community needs and/or the job market.

Evaluation

The processes for evaluating faculty, courses, and programs are in place for
all types of instruction offered, whether for credit, noncredit, or not-for-credit.
The college measures the effectiveness of its educational programs by means
of program review, including student satisfaction surveys and instructor
evaluations. Effective programs are defined as those that meet student,
business, industry, community, and educational needs. The college receives
feedback from transfer institutions; for example, the UCs provide information
on the GPAs of our transfer students and employers discuss our students at
vocational education advisory board meetings (3.19). As part of program
review, some departments meet with their university counterparts. The
Office of Research and Planning is integral in assisting programs in obtaining
information on effectiveness.

LAVC is developing guidelines and procedures to expand the study away
program beyond its current level (3.20). Included is a mechanism to ensure
academic integrity and provide an equitable means of determining which
programs to offer.

ILA.2.a. The institution uses established procedures to design, identify
learning outcomes for, approve, administer, deliver, and evaluate courses and
programs. The institution recognizes the central role of its faculty for
establishing quality and improving instructional courses and programs.

Description
The Curriculum Committee has established procedures for designing and

improving curriculum. Information is available to faculty on the committee’s
webpage and the faculty handbook under curriculum development. The
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processes for revising or creating new curricula involve faculty from the
initiating step through the approval process.

In response to new accreditation standards that emphasize student learning
outcomes, the Curriculum Committee created the SLO Committee for faculty
to take a leadership role in developing and integrating SLOs into the college
(3.21).

Evaluation

The college follows clearly delineated, established procedures for creating,
evaluating, and improving courses and programs, and faculty are involved at
every stage of the process. They play a central role in maintaining standards
in course content, pedagogy, and student outcomes and in ensuring quality
and improving instruction. To initiate new curricula, a majority of faculty in
that department must approve a new course or program. Faculty play a
primary role in evaluating courses and programs through program review.
Faculty are responsible for updating course outlines, assessing all aspects of
the department or program, and developing goals and needs.

The Curriculum Committee and the IPC oversee educational quality and are
responsible for ensuring the integrity of the curriculum in all its aspects. Both
are subcommittees of the Academic Senate and are primarily comprised of
faculty.

IILA.2.b. The institution relies on faculty expertise and the assistance of
aavisory committees when appropriate to identify competency levels and
measurable student learning outcomes for courses, certificates, programs
including general and vocational education, and degrees. The institution
regularly assesses student progress towards achieving those outcomes.

Description

Faculty develop course outlines that include specific course objectives
deemed appropriate. These course objectives are what students are
expected to learn as a result of completing a particular course. Grades in
courses are assigned based on student achievement of the course objectives.
Advisory committees and experts in the discipline provide industry
expectations and needs that assist faculty to develop courses, certificates,
and degree programs. They provide information on trends, texts, and
required employment skills so we can adjust our programs to meet the needs
of the workplace. All vocational education programs have advisory boards
that meet at least once a year (3.19). Articulation with four-year universities
provides a basis for guiding faculty in the development of new courses and
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changes in degree requirements to help students transfer to four-year
institutions.

Evaluation

Factors determining the design of degree and certificate programs include
student demand or need, course objectives, University of California (UC) and
California State University (CSU) requirements, advisory committee
recommendations, as appropriate, and needs related to industry and
business. For example, we designed our Fire Technology (formerly Fire
Science) program with regard to national, state, and local fire and forestry
requirements; the Media Arts program includes motion picture production
aimed toward graduates’ employment in the local film industry; and Health
Science programs emphasize training for life support and health care.

Currently, students are evaluated based on attainment of the course
objectives stated in the course outline of record. However, we recognize the
need to use SLOs and are transitioning toward incorporating measurable
SLOs on a regularly assessed cycle. Beginning in the 2006-2007 academic
year, all academic departments will establish program level SLOs and an
assessment plan for how and when these will be assessed. The greater task
of establishing and assessing SLOs at the course level is also beginning. As
mentioned in II.A.1.c, faculty in some departments have made good progress
in creating SLOs and assessment strategies.

IILA.2.c. High quality instruction and appropriate breadth, depth, rigor,
sequencing, time to completion, and synthesis of learning characterize all
programs.

Description

The breadth, depth, and rigor of our courses and programs are determined
through our curriculum process. Dialogue about our instructional program
takes place in committee and department meetings through the program
review process, the primary means by which curriculum is updated for
currency in the field. Faculty have the opportunity to discuss their courses to
ensure these qualities are reflected in course outlines. Department chairs, in
conjunction with their dean, ensure that scheduled course offerings enable
students to transfer or complete certificate and degree programs in a timely
manner.

High quality instruction and synthesis of learning depend to a great extent on

the quality of our faculty. Evaluations are conducted on a regular basis, with
the involvement of students, faculty peers, department chairs, and
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administrators. Evaluators assess faculty by recognizing outstanding
performance, identifying weak performance and assisting faculty in
improving, and documenting unsatisfactory performance. Assessments
include how well the instructor provides constructive feedback to students, to
what degree the instructor is knowledgeable about the subject matter, and
whether he/she provides a clearly outlined syllabus and grading policy (3.22).

Evaluation

The college strives to enable students to complete their programs in a timely
manner. When surveyed, the majority of students (75%) agreed that all
advanced courses were offered frequently enough to let them complete their
program without delay, and 79% agreed that enough sections of General
Education courses were offered to enable them to take the courses they
needed in the semester of their choice (3.7). The college has established
policies to ensure that required core courses are offered at least once within
four semesters and has a mechanism to allow for course substitutions in the
event that courses cannot be offered in that time frame. The curriculum
review process allows for programs to be revised to address these types of
issues.

We have taken steps to help students with appropriate class sequencing for
transfer. Ongoing articulation with public and private universities assures
transferability of lower division requirements. Through the Articulation
Officer and the use of ASSIST, we are able to better communicate pertinent
course information to the UC and CSU systems. However, since the college
does not always receive information from colleges and universities about
changes in courses, prerequisites, and degree requirements in a timely
manner, it remains a challenge to appropriately revise our offerings to meet
transfer needs.

Faculty evaluation depends to a great extent on whether department chairs
are diligent in conducting rigorous evaluations consistently [see III.A.1.b].
Our faculty evaluation process allows for faculty to continue to improve and
grow in the profession. Students consistently give faculty high ratings on
such criteria as being up-to-date in their fields, having fair grading practices,
and using appropriate texts and reading materials (3.7).

Professional development activities have given faculty the chance to learn
how to enhance the quality of instruction. STARS workshops have taught
faculty and students strategies to strengthen our effectiveness as a learning-
centered campus. Sessions have focused on student learning outcomes,
effective writing assignments, class participation, and final exam projects
(3.23). A conference and tuition reimbursement program [see III.A.5.a]
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offers faculty an added incentive to attend professional conferences and take
advanced coursework in their fields.

ILA.2.d. The institution uses delivery modes and teaching methodologies
that reflect the diverse needs and learning styles of its students.

Description

Instructors utilize a variety of instructional methodologies: lecture, lab,
activity, discussion, individual and group projects, in-class and research
assignments, fieldwork, independent study, oral presentations, hands-on
methodologies, team teaching, service learning, and online and hybrid
classes.

Professional development activities offer opportunities to learn about current
teaching methodologies. STARS workshops, such as “Collaborative Learning
Strategies” and “Creating the Optimal Learning Environment,” have focused
on teaching styles and methodologies. Faculty receive training to incorporate
technology into their instruction through workshops and self-instruction
offered by our staff development program in the Professional Media
Resources Center. Our annual Opening Day workshops offer many
opportunities to develop strategies for effective teaching (3.24).

Evaluation

Choice of teaching methodologies is left to individual instructors, who are
encouraged to experiment with strategies to address learning styles and
share their experiences and suggestions. The Department of Earth
Science/Anthropology has conducted workshops on strategies to address
varied learning styles. Chemistry faculty revised their lab manuals by
discussing ways to present material more clearly. The math department
conducted a workshop for its faculty on teaching and learning strategies and
classroom assessment techniques. Some departments discuss learning
strategies regularly and include them in department goals, while others do
not.

The Career/Transfer Center administers tests to students to assess their
learning styles. Faculty are encouraged to use the tests and the assistance of
trained staff in their classes (3.25). However, few students or faculty use this
resource. Learning strategies are also discussed with students in personal
development and developmental communications courses.

Innovative teaching methodologies and diverse needs and learning styles
were key components of the all-day Student Success Initiative session held
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on our campus in Spring 2006 (3.26). One of the presenters, Dr. Myron
Dembo of USC, addressed faculty and staff about ways that students can
become self-regulated learners, followed by discussion during the breakout
session on incorporating these strategies.

ILA.2.e. The institution evaluates all courses and programs through an on-
going systematic review of their relevance, appropriateness, achievement of
learning outcomes, currency, and future needs and plans.

Description

All courses and programs are evaluated through program review (3.27).
Established in collaboration with the Academic Senate, this review cycle gives
the college a means by which all academic departments and programs can be
assessed. In the summer of 2006, the process was reviewed and the
program review guidelines were updated to incorporate SLOs. In addition to
a thorough program description, the review includes an evaluation of history,
philosophy, and mission; curriculum; progress in developing and assessing
SLOs; faculty and staff; facilities, equipment, and technology; and on-campus
and off-campus resources and partners. It utilizes a student data profile and
student survey results, a needs analysis, recommendations, and timeline for
action. The process involves department chairs, faculty, research and
planning staff, administrators, and students. Academic departments present
their program reviews to the IPC for approval (3.28). All academic
instructional departments and programs, collegiate and developmental, are
required to undertake this self-evaluation process every five years, vocational
education areas every two years.

Evaluation

The program review process, with its curriculum component, is our
continuous mechanism for self-study, with an emphasis on reaffirming or
redirecting our programs. The process is well defined and done with
diligence. Assistance is available from the chairs of IPC and the Curriculum
Committee for departments requiring additional input in order to effectively
complete their review. Training is available from the Academic Senate and
the VP of Academic Affairs at the outset of the process. Comprehensive
workshops were held in 2005 to assist faculty with new district course
outlines and help them complete their program reviews. Included was a
PowerPoint presentation, “Program Review and Student Learning Outcomes”
(3.29). Currently, all academic departments have completed one cycle of
program review (3.30).
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Departments and programs make improvements based on the findings of
program review, such as deciding to hire new faculty or revise curriculum.
For example, concerns expressed by English department faculty in their
program review about the low level reading skills of entering students,
combined with placement information, led to discussions in the Matriculation
Committee that resulted in changing the prerequisite base level entry course
in English (3.31).

Through program review and the committee process, the college makes
decisions regarding elimination of irrelevant or antiquated
curriculum/programs and the establishment of new, viable courses/programs.
As a result of these processes, during the 2005-2006 academic year the
college created an AA degree in Hebrew Studies and five new skills
certificates -- Scientific Visualization, Cultural Competency, Fire Technology,
Wildland Fire Technology, and Geographic Information Systems (GIS) -- and
discontinued the AS degree in Wildland Fire Technology.

ILA.2.f. The institution engages in ongoing, systematic evaluation and
integrated planning to assure currency and measure achievement of its stated
student learning outcomes for courses, certificates, programs including
general and vocational education, and degrees. The institution systematically
strives to improve those outcomes and makes the results available to
appropriate constituencies.

Description

Our primary method for evaluation is program review, which is based on the
philosophy that effective programs are continually evolving. The Office of
Research and Planning assists departments and programs with data collection
and analysis, discipline specific surveys, and a data file summarizing results.
The program review serves as an assessment of past progress and a
blueprint for the future. In addition to the formal program review,
departments continually monitor and assess their performance through
annual goals that are established and reviewed with area deans.

Our Office of Research and Planning provides measurable data, which are
used to assess student achievement and make improvements (3.32).
Campus-wide surveys have provided information for evaluation and planning.
Results of surveys and other campus information are published in the Annual
Fact Book and Effectiveness Manual. The Office also publishes mini versions
of the Fact Book in a brochure and bookmark. Information is available to the
campus community and the public.
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